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Executive Summary
Introduction
The 2017 edition of Nigeria’s Annual Education Conference focused on the theme “Achieving Inclusive
Education Through Innovative Strategies” and brought together different stakeholders within the education
sector who have quality experience and knowledge of proven practices which have worked in other climes
and could be beneficial to the Nigerian education system. The conference, which was held at the Nicon Luxury
Hotel on the 23rd day of November 2017, had two main objectives which were to:
1. Provide an opportunity for communicating research evidence that will guide basic education policy and
practice of the Federal and State governments; and to
2. Bring together stakeholders in the Education and policy sector.
Conference presenters shared evidence and, with participants, discussed proven, innovative strategies that
could be adopted in Nigeria to achieve SDG 4 – ensure inclusive and quality education for all and promote
lifelong learning. For efficiency, the conference was split into three subthemes sessions: Inclusive Access:
Equitable interventions; Inclusive Learning: Curriculum Interventions; and Inclusive Learning: Systems
Interventions.
The discussions led to the following overall recommendations:
-

-

Involve persons in disadvantaged groups in the planning, formulation and implementation of inclusive
education policies by decision-makers.
Collect reliable and valid data nationwide to inform policy formulation/implementation and strategic
planning.
Increase the capabilities of persons without disabilities so they are empowered to support those with
disabilities in order to enable effective communication and engagement from the community level
through to the highest level of government and vice-versa.
Formulate strong coalitions from the grassroots to the international level, to mount pressure on the
government, being the primary duty bearer, to implement the national policy on inclusive education.
As a start, the legislative arm can pass a bill (with the support of the judiciary) mandating accessibility in
all public institutions (e.g. use of ramps, lift, assistive devices, etc.).

Subtheme Sessions
Panellists in the different subthemes sessions presented based on the subtheme topic, followed by
comments and feedback from all participants within the session. The recommendations from each subtheme
session was then collated and presented to all conference participants at a second plenary.
The first subtheme focused on SDG 4 Traget 4.1.: ensure that all girls and boys complete free, equitable and
quality primary and secondary education leading to relevant and effective learning outcomes. Two main
questions were addressed during the session as participants deliberated on strategies to ensure the
availability and accessibility of quality basic education to the country’s marginalized groups of the country;
and what good innovative practices should be popularized and acted upon. Below are some of the
recommendations that emerged from the session:
-

Ensure that persons with special needs are included in the policy cycle, and that the implementation of
such policies are institutionalised and enforced by the Federal Ministry of Education and their partners.
Avail, for public use, reliable and verifiable data that can be used for planning resource, such as would
be disaggregated by geographical location and disability needs. This, in essence, should be done in
partnership with other parastatals and agencies such as the National Population Commission, health
ministries, etc.
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-

Facilitate strong synergy between government and civil society for accountability and equity,
sanctioning individuals and institutions who fail to implement policies for persons with
disabilitiesparticularly in public places such as banks, schools, health facilities, etc.

The second subtheme also focused on SDG 4 Target 4.1. Participants discussed how the policy and practice
of mother tongue or first language reading instruction may be strengthened and identified innovative
language projects that are being implemented in Nigeria which can be adapted in other states across the
country. The recommendations that emerged from the session include:
3.

Use evidence to address the implications of policy formulation and implementation, thereby
facilitating the review of current or existing practices to align with proven and innovative practices
4. Produce a national reading standard which defines minimum proficiency levels for reading along with
their corresponding benchmarks to provide guidance on the progression of reading skills;the age or
level at which children are expected to have acquired certainreading skills; and the equity
considerations which must be included for children with special needs.
Focusing on the same SDG target, the third subtheme sought to define the management and capacity
development strategies to achieve inclusivity and improve access and literacy. The group exploredways to
maximise limited resources in the management of inclusive basic education at all levels in Nigeria and
examined the case of a state that demonstrates how a long-term strategic approach to management reform
and capacity development can contribute to improvements in meaningful learning for all. The following
recommendations were made during the session:
1. Focus on the implementation of inclusive policies by putting the learners at the centre.
2. Adopt the use of technology and education models such the the Value-Added model and the Education
Policy and Strategy Simulation model in policy planning and implementation.
3. Strengthen the capacity building and management of teachers so they are able to successfully cater for
special needs education.
Additional strategies, highlighted byparticipants included the use of trained retirees at educational
community centres; the operation of shift schools in order to decongest classrooms; use of evidence to plan
and allocate resources; the continuous training and retraining of service providers in the education sector;
and the continuous review of strategic frameworks.

Conclusion
At the closing plenary, the conveners of each subtheme session presented a synthesis of each session to all
conference participants, including the issues explored, the discussions held and the recommendations made.
Closing remarks was given by the Director, Education Planning, Research and Development of the Federal
Ministry of Education, Dr. C. J. Nwadei on behalf of the Honorable Minister of State for Education, Professor
Anthony Anwuka. He acknowledged the presence and contribution of all conference participants, including
the dignitaries, and lauded the enormous effort put forth by the organizers to make the conference a success.
On behalf of the Ministry, he committed to ensuring that the recommendations from the conference will be
reviewed and prioritised for future planning.
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Introduction
As the third in its series, Nigeria’s Annual Education Conference was institutionalised to bring together highlevel stakeholders such as policy and decision makers at the federal and state levels, technocrats in the
education sector, implementers , practictioners and development partners.
The first and second annual conferences focused on ensuring evidence works for basic education policy and
practice in Nigeria and creating learning opportunities for all through an emphasis the role of teachers,
respectively. On a similar path, this year’s conference, focused on Achieving Inclusive Education Through
Innovative Strategies. The conference was held at the Nicon Luxury Hotel on the 23rd day of November, 2017
in Abuja, Nigeria. The conference objectives were to
-

Provide an opportunity for communicating research evidence that will guide basic education policy and
practice of the Federal and State governments; and to
Bring together stakeholders in the Education sector.

The conference was organized by the Federal Ministry of Education with the support of the Education Data,
Research and Evaluation in Nigeria (EDOREN), UK Department for International Development, British Council,
World Bank, Teacher Development Programme, United States Agency for International Development and
Association for the Development of Education in Nigeria. Its purpose was to develop innovative strategies
toward the achievement ofinclusive educationin Nigeria. Different stakeholders (researchers, policy
formulators and implementers, educators, development partners, etc) were divided into three subthemes to
elicit proven and innovative strategies which could be adopted and sustained in Nigeria. The three subthemes
were:
- Inclusive Access: Equitable interventions
- Inclusive Learning: Curriculum Interventions
- Inclusive Learning: Systems Interventions
The first subtheme focused on SDG 4 Target 4.1: ensure that all girls and boys complete free, equitable and
quality primary and secondary education leading to relevant and effective learning outcomes. Two questions
were addressed during the subtheme plenary and participants deliberated on how quality basic education
may be made available tomarginalized groups of the country and which innovative practices should be
adopted. The second subtheme focused on the same SDG target. Participants examined how the policy and
practice of mother tongue or first language literacy instruction may be strengthened and identified
innovative language projects that are being implemented in Nigeria which can be replicated across the
country. The third subtheme, focusing on the same target, sought to define the management and capacity
development strategies that could be useful to achieve inclusivity and improve access to school and literacy
outcomes. The group reflected on how to maximise limited resources in the management of inclusive basic
education at all levels in Nigeria and explored a case study of a state demonstrates how a long-term strategic
approach to management reform and capacity development may contribute to improvements in learning for
all. Panellists in each subthemespresented on the topic of the session, after which all participants discussed
and provided recommendations which were therafter presented to all the conference participants.
The 2017 conference brought together high-level governmental and civil society stakeholders in the
Nigerianeducation sector. This included the representatives of the Honorable Speaker of the Federal House
of Representatives, Rt. Hon. Yakubu Dogara; the Minister of Education; the Minister of State for Education;
and the Permanent Secretary of the Federal Ministry of Education, Arc. Sonny S. T. Echono, (fnia). Other
notable dignitaries were Paul Thomas Akwrightthe British High Commissioner; Louisa Waddingham, British
Council; and Tunde Adekola, the World Bank. In addition, there were Executive Secretaries of Government
Parastatals, Directors at the Federal Ministry of Education, Commissioners for Education in some states of
the federation, researchers, teachers, education consultants and investors in education from within and
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outside Nigeria. Paper presentations were given by a renowned scholar, Professor Ibrahim Bah-Lalya, the
Coordinator of the Working Group for Non-Formal Education; and Alpha Bah, an Education Management
Information Systems expert, both affiliated with the Association for the Development of Education in Africa
(ADEA).
The various speakers in their different capacities emphasized the importance of the conference and the
importance of adopting innovative strategies to achieve inclusive education.
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1

Opening Session, Keynote Address and Lead Presentation

To kick off the conference, dignitaries and other distinguished guests were introduced by the Master of
Ceremony and called up to the high table. Others were introduced before all participants sang the national
anthem.

1.1

Opening Address by Mallam Adamu Adamu

The opening address was given by the Permanent Secretary of the Ministry of Education, Arch. Sonny Echono
who represented the Honourable Minister of Education, Mallam Adamu Adamu. In his speech, he
acknowledged the support of the Honorable Speaker towards the 2017 conference as well as the UK
Department for International Development (DFID) and its organ, Education Data Research and Evaluation in
Nigeria (EDOREN); the British Council; World Bank; Teachers Development Programme (TDP); United States
Agency for International Development (USAID); and other partners that sponsored the conference. The
Association for the Development of Education in Africa (ADEA) was also contributed to the conference,
through the presence of the lead presenter, an affiliate of ADEA, Professor Ibrahim Bah-Lalya.
Further into the address, the Permanent Secretary stated that the ministry had done a lot to provide inclusive
education, although there was room to do more. With Nigeria having the highest number of out-of-school
children in the world today and several internal factors impeding the achievement of the Education for All
and Sustainable Development Goals, it has become imminent to review how far we have come and know the
next steps. Several efforts being taken by the ministry were highlighted, along with some of the challenges
being faced with. He added that the conference was a welcomed endeavour and hoped that emerging
resolutions reached will serve as a catalyst for achieving inclusive education in the country.

1.2

Keynote Address by Rt. Honourable Yakubu Dogara

The keynote address was given by the Chief Whip of the Federal House of Representatives on behalf of the
Honorable Speaker of the Federal House of Representatives, Rt. Honorable Yakubu Dogara. In the address,
the Speaker urged the conference to focus on recommending strategies that will address challenges which
are preventing the achievement of inclusive education in Nigeria. Specific challenges included special
education, adult education, enrolment and retention in schools, and an inclusive curriculum that will
accommodate the needs of all learners. Before concluding, he encouraged participants to utilize the
conference as a debate platform to raise important issues affecting the future of education in the country.

1.3 Goodwill messages and
special remarks
The goodwill message was delivered by the
British High Commissioner to Nigeria, Paul
Thomas Arkwright. He said in his speech
that the United Kingdom is happy to support
the Nigeria government in its efforts to
achieve a quality education system. The UK
through its Department for International
Development (DFID) places a high value on
Picture 1: THe British High Commission giving the goodwill message evidence, hence the level of support
provided through one of its projects – the
Education Data, Research and Evaluation in Nigeria. With reliable evidence, there will be guided focus on the
needs. Another project, Education Sector Support Programme in Nigeria (ESSPIN), also funded by the UK
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through DFID, supported the Federal Ministry of Education in the development and championing of the
inclusive education policy. Several other projects (Teacher Development Programme, Girls Education
Programme, etc.) are also being implemented to ensure that Nigeria achieves its set objectives in the SDG 4
that focuses on “Education for All”. All of these depict that the UK is fully in support of Nigeria as it makes
immense efforts towards developing a more inclusive education system for its citizens.
Special remarks were made by the conference development partners. Tunde Adekola from the World Bank
stated that there is no proper accountability without accurate data. He pointed out that despite the World
Bank’s support to the federal government in parts of the country to ensure girls stay in schools, there is no
doubt that more resources are still required to get the country to its expected end and to achieve this, all
stakeholders must work together. He concluded by saying the World Bank is committed in its efforts to
continue with its support to the governmentbut also implored that all hands must be on deck.
Louisa Waddingham from the British Council expressed her delight at being a part of the conference and the
government’s commitment to sustain it. For this, the British Council is happy to support the government in
their capability. At the end of the messages, the vote of thanks was given and participants dispersed into the
plenary sessions of their interest.

Picture 2: Cross-sectional view of participants at the NAEC 2017

1.4

Lead Presentation

The lead paper presentation for the Conference was by Professor Ibrahim Bah-Lalya, the Coordinator,
Working Group on Non-Formal Education at the Association for Development and Education in Africa (ADEA).
The presentation focused on having an education system that makes it possible for every individual to have
access to education regardless of their ability or dis-ability. The Lead Presenter stated emphatically that
education equals power,the power to improve one’s economic and social condition, to boost self-esteem, to
participate resourcefully in social and political activities as well as life in general. The human rights to (quality)
education has been seen to transcend many phases, beginning with the 1948 Human Rights Acts to the
Convention of the Rights of the Child of 1989 and the Salamanca Resolution of 1994. In addition, the UNESCO
1960 Convention Against Discrimination also speaks strongly against any form or discrimination in education.
The Federal Government plays a considerable role, through its national commissions and other means, in
addressing the needs of the entire country educational system. Nigeria, in 1999, launched the Universal Basic
Education, UBE, aimed at achieving a “free, universal and compulsory basic education for every Nigerian child
aged 6-15 years”. The country has since experienced some significant growth in terms of enrollment and
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retention in schools especially among marginalized groups ; however, this seems to have been at the expense
of quality as some of these policies have not been fully implemented, undermining efforts to achieve inclusive
education in Nigeria. In light of this, the lead presenter came up with the following recommendations:
1. Develop a coherent policy framework that will help to coordinate the overall work on ensuring an
inclusive system;
2. Ensure inclusiveness of broad ideas, cross-national perspectives and the large-scale partnership such as
the one with the ADEA; ADEA could bring in experiences from other places in Africa that would inform
and support policies and practices regarding the marginalized;
3. Facilitate a comprehensive study to better understand who are the excluded groups in Nigeria, where
are they located, reasons for their exclusion and how best to improve their situation in Nigeria.
4. Institutionalize platforms such as the annual conference to become more regular to promote the use of
evidence in education decision-making.
To wrap up the first session of the conference, the vote of thanks was delivered by the Permanent Secretary
of the Federal Minsirty of Education. In his statement, he appreciated the participants for attending the
conference, especially the guest attendees and other high-level dignitaries. Appreciation was also expressed
to the lead paper presenter, Professor Ibrahim Bah-Lalya for making time to share knowledge and experience
with the Nigerian education stakeholders with a promise that the ministry will do all within its powers to
adopt suggestions and recommendations from the conference for future planning.
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2

Panel Discussions

During the conference, participants had the opportunity to breakout into different subthemes which is
presented in detail in this section to further discuss issues that centred around achieving inclusive education
in the Nigerian education system. In each meeting room, there were panellists that were made up of some
or all the following – the convener, aresearcher, a policy formulator, a policy implementer, living evidence of
the issue, practitioner, development partner, member of the civil society organization, etc. With the
convener moderating the session, the respective panellists shared knowledge and experiences to enlighten
as well as educate participating members of the conference in each of their respective sessions. Comments,
questions and feedback were also taken as appropriate during the panel meetings.

2.1

Inclusive Access - Equitable interventions: Meeting the Basic Learning
Needs of the Most Disadvantaged in Nigeria

Present at the panel discussion were a total of 65 participants that included the convener, panel members
and other participants from government agencies, development organizations and independent observers.
Addressing the SDG 4.1 target “by 2030, ensure that all girls and boys complete free, equitable and quality
primary and secondary education leading to relevant and effective learning outcomes”, the panel discussed
the issues of achieving the goal and suggested ways forward.
To kick off the session, a concise definition was
given to what inclusive access and equity means.
It was defined as “providing education for all
possible learners such that no group of people is
left behind” or “the process of ensuring that
everyone participates in the same class and in the
same school environment, to learn at their own
pace”.

•

•

Key Questions
How can access to good quality basic education
be designed to the circumstances of the most
disadvantaged in Nigeria?
Which innovative practice in Nigeria should be
known, disseminated and acted upon?

Focusing on persons with disabilities, the presentations and discussions identified various issues that limit
individuals to have access to free and equitable as well as quality education regardless of their status, position
or circumstances. Inclusiveness is said to be expensive and can only be achieved in a progressive
development. However, if adequate provision is made for the most disadvantaged groups, it enhances the
achievement of economic development. It was identified that laws, policies and interventions that support
inclusiveness are available in Nigeria but are not being implemented or favour the wealthy. Apart from the
affected children, their parents are also burdened with little or no support to ensure the best quality
education for their children. On the other hand, access and equity also mean building capacity of nondisadvantaged persons to learn and support those who are disadvantaged. The main discussions by the
panellist were as follows:

2.1.1

Dr. Adebukola Adebayo, Researcher

Until recent years, Nigeria’s educational sector focused on exclusive specialized interventions to address the
education needs of persons with disabilities and other disadvantaged groups such as girls but these
interventions have only magnified the exclusiveness in education.
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Studies conducted in the last five years in 7 States (Akwa Ibom, Anambra, Enugu, FCT, Kaduna, Kwara and
Lagos) shows the challenges in achieving inclusiveness
Session Participants
in education. With over 10 million out-of-school
Convenor: Prof. Mamman Jimoh Shuaibu,
children in Nigeria, majority of which are children with
Dean, Faculty of Education, A.B.U. Zaria;
disabilities, the facilities available to address the
Chairman, EDOREN Project Advisory
challenges of persons with disabilities are very few.
Committee
Efforts to achieve inclusive access and equality of
intervention in the country are usually tied to the
Panellists:
development of policies. The issue, however, is that
- Dr. Adebukola Adebayo (Researcher)
these policies are most times, partially or not
- Dr. Grace Nweke (Researcher, University
implemented.
of Ibadan)
Mal. Bashir Muhammad (Decision Maker,
According to World Bank (2011) and UNICEF (2015)
Director-General, Bureau of Public Service
reports, the major reasons keeping children out of
Reforms, Kaduna State)
school include poverty, the limited access in rural
- Mrs. Obiageli Momah (Policy
communities, conflict, and disabilities, among others.
Implementer, Retired Director,
Households in rural or remote communities and
Educational Planning, Research and
children in urban slums have less access to education
Development, FME)
than others.
- Hajia Rabia Eshak (Policy Implementer,
Hon. Commissioner of Education)
Since inclusive education is a human right, the
Mrs. Victoria Adesina
achievement of access and equity of education for all
(Practictioner/Educator, Principal/School
should take a progressive approach as practiced in
Administrator for the Demonstration
some countries such as Lao People’s Democratic
School for Deaf Children (DSDC) in
Republic, Zanzibar, Afghanistan, Belgium, Denmark and
Kaduna)
Turkey. These countries’ achievements were not made
- Dr. Olatunde Adekola (Development
within a short time but over time where the use of
Partner, Senior Education Specialist, Africa
technology and different strategies have improved
Regional Department of the World Bank)
access to inclusive interventions.
- Mr. Rotimi Oguneso (Esq) SAN
(Parent/Community Member, Legal
2.1.2 Grace Nweke, Researcher on Special
practitioner in Commercial Litigation,
Education Needs
Constitutional Law and Public Law)
- Mr. Gboyega Aleshinloye (Living
In addition to Panellist 1 presentation, Mrs. Grace
Evidence, Public Health Specialist)
Nweke focused on the outcome of the research carried
- Mrs. Adebola Fashanu (Esq) (Civil Society
out in some States in Nigeria on inclusive education.
Representative, Chief Executive Officer of
The findings from the studies in Lagos, Akwa Ibom,
Right Seeds Global Foundation; Retired
Kwara and FCT shows that Nigeria is still in the infancy
Chief Magistrate)
stage of achieving inclusive education, access and
equity although it seems Lagos State has improved on
inclusive education in recent years. Highlights of that
study include:
-

Inclusive primary school units do not practice inclusion because most of their students are taught in
separate classrooms
Some level of inclusion is practiced in some schools
There are inadequate facilities in inclusive schools
Children with disabilities are streamlined to special primary schools established separately from the
mainstream primary schools.
Many States are yet to demonstrate real efforts towards implementation of inclusive education.
In some instances, the special education centres do not practice inclusive education

© EDOREN

7

Nigeria’s Annual Education Conference 2017: Summary Report

-

Children with disabilities still attend special needs primary schools established separately from the
mainstream primary schools.

2.1.3

Bashir Muhammed, Director General, Bureau for Service Reform, Kaduna State

From the decision maker’s perspective, using the Kaduna State example, there are State developed and
adopted policies, institutions and structures to improve inclusive education not only for persons with
disabilities but also girls and almajiris (quoranic education). The challenge however, is that these are still
inadequate and the implementation not yet widespread throughout the State, which is similar across the
country especially at the State and local government levels.
It was concluded that the national policy on inclusive education should be signed into law and enforced in all
States in Nigeria.

2.1.4

Mrs. Obiageli Momah, Retired Director, Federal Ministry of Education

The presentation highlighted in detail, the legal frameworks, policies and strategic interventions that support
access and equity of inclusive education. A total of ten legal frameworks, both national and international
support inclusive education. From 2005 to 2017, there were 10 policies developed by the Federal Ministry of
Education (FME) with the latest being the National Policy on Inclusive Education, which is yet to be signed
into law. Of the seven strategic interventions available, four are targeted to the needs of teachers. Through
government and partner support, the implementation of the policies is progressing.
Nonetheless, there are still challenges which include lack of legislation of policies at state level; inadequate
funding; inadequate capacity to implement the policies; overlapping jurisdiction; and lack of baseline data to
support planning and decision making.

2.1.5

Rabia Eshak, Honourable Commissioner of Education, Jigawa State

As a policy formulator and implementer in Jigawa State, the categories considered as most disadvantaged in
the State are persons with disabilities, girls, Almajiris and rural population. The lack of data on the types of
disabilities and number of those affected is of major concern. Moreover, inadequate qualified teachers, poor
learning outcomes, amongst others, have posed a great challenge to policy makers.
Although there are policies being implemented and achievements made to improve teacher training, upgrade
teachers’ remuneration, decongest classrooms and provide infrastructures in the State, these are
inadequate. These have limited access and equity of interventions.

2.1.6

Mrs. Victoria Adesina, Practitioner/Teacher, School for the Deaf

The highlight of the presentation concluded that “Inclusive access and equity of intervention for meeting the
basic learning needs of the most disadvantaged in any country, requires a long term predictable financing of
education, deliberate investment in inclusion and quality education as well as conscious efforts to improve
access”.
To implement this, there is need for a process that is progressive, continuous and constantly evolving to suit
the needs of learners. In her capacity as a teacher, the presenter reiterated that parents should be made
aware of the rights to educate their children, ensure proximity of schools to homes and ensure the availability
of qualified teachers. Addressing the whole package will fast track the goal of inclusion as it relates to access
and equity.
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2.1.7

Matthew Powell, EDOREN

Using the Nigeria Education and Demographic Survey of 2010 and 2015 to estimate the out of school children
in Nigeria, it was confirmed that some changes have occurred over the 5 to 6 year period on the data of out
of school children. The results showed that access to education may be improving, howbeit at a slow pace.
Results show that there is possibly a slight reduction in proportion of the children out of school school but
an increase in number (12.5 million) which can be attributed to population growth. Analysis also confirmed
that it is likely that children who are out of school live in the northern part of Nigeria, in rural areas, are poor
or disabled. In addition, it was found that private schools are very important because 40% of children in
schools are in private schools. In Kwara, between 2010 and 2015, the out of school children reduce from 35%
to 4%, a significant decrease that needs more validation through evidence research on the factors that
contributed to the decrease.

2.1.8

Gboyega Aleshinloye, Case Study

The Panellist shared his experience on the challenges faced as a physically challenged student in primary,
secondary and tertiary public schools. In order to cope with the challenges of limited access to classroom,
semester registration hustles, and movement around school environment, he was motivated to succeed in
his educational pursuit.
Through the challenges, he became a lead in soliciting for ease in registration for students with disabilities in
his undergraduate university. He suggested that the dissemination of information through bill boards, egroups and other platforms is able to increase access and equity to interventions for persons with disabilities.

2.1.9

Adebola Fashanu (Esq.), Civil Society Organization – Right Seeds

The role of civil society in inclusive access and equity cannot be overemphasized. For the SDG4.1 target to be
achieved, the presenter emphasized that apart from government, the private sector and faith based
organizations, the Civil Society Organizations (CSOs) share in the great responsibility. The challenge however,
is that government does not utilize these group of organizations in driving the goal. Instead, there are a lot
of bureaucratic processes involved for CSOs to support the activities of government to promote access and
equity of interventions.
CSOs have a wealth of experience and have access to parents or can easily identify the needs of the most
disadvantaged persons. It was requested that the government, especially at State and local levels, be more
responsive to the support and volunteering services of CSOs.

2.1.10 Rotimi Oguneso (SAN), Concerned Parent
In his talk, the presenter shared his experiences as a parent with a child with disability. He reiterated that in
Nigeria, there is lack of inclusive access, equity, poor structures in the government and private sector of the
educational system. This, he said, is the breach of right of persons with special needs according to the Nigeria
Law. The son, who has Down syndrome was rejected the right to education in many schools until he was
transferred abroad in pursuit of his education.
In his opinion, he strongly recommended that Nigerians should be enlightened to mount pressure on
government for the allocation of funds to support persons with disabilities.
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2.1.11 Olatunde Adekola, Development Partner – World Bank
Emphasizing the need for quality education for all, the panelist identified various issues affecting access and
equity to interventions such as inadequate supply side and demand side interventions, location issues and
poor quality of interventions. He recommended the need for more investment in resources and the effective
use of available resources through partnership and collaboration at all levels of implementation.
Comments from Participants
Participants made some comments and suggestions on improving access and equity of interventions for the
most disadvantaged in Nigeria. Some of these include:
-

The educational system should not only focus on access and equity of formal education but also skill
acquisition as not all persons will have the capacity to participate in formal education
It is clear that the government is unable to achieve the goal singlehandedly. Affected parents should
form a coalition where their voices will be heard.
Improving access should also consider the access of a normal person to support those with special
needs. For example, teaching sign language in schools.
CSOs’ capacity to be built to be able to provide checks and hold government accountable for enforcing
the policies.
The education system of Nigeria needs an overhaul – to improving the learning outcomes of those with
or without disabilities.
Inclusive education is everybody’s responsibility

Picture 3: Array of participants at the subtheme 1 session

2.1.12 Conclusion and Recommendations
Participantsdiscussed several issues impeding access and equity to basic learning needs of disadvantaged
persons. Below are highlights of the issues discussed along with the recommendations proffered

2.1.13 Implementation of policies
Issues:
•

There are existing policies on inclusive education (access and equity) which are not being implemented
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•

There is inadequate/lack of budgetary allocation for addressing the needs of persons with disabilities

Recommendations
•
•
•
•

All stakeholders should be involved in policy implementation
There is need for involvement of persons in the disadvantaged groups in the planning, formulation and
the implementation of such policies
The FME and partners should institutionalize and enforce the policies where required
FME and partners should enlighten the populace putting more pressure on government for more
budgetary allocation to education of people with special needs

2.1.14 Paucity of Baseline Data
Issues
•

There is paucity of comprehensive data to know the exact number of those affected or disadvantaged
i.e lack of baseline to inform decision making

Recommendations
•

FME with support from partners should ensure collation (indicators) of reliable and valid data
nationwide and across geographical location on those affected with disability (disadvantaged) through
research i.e Population Census Surveys e.t.c

2.1.15 Infrastructure and Facilities, Teacher Welfare
Issues
•
•

There is inadequate facilities and infrastructure to promote inclusion in schools
There is the issue of insufficient and unqualified teachers and facilitators to provide services to persons
with disabilities

Recommendations
•
•
•

All stakeholders (FME, Development Partners, Parents, Communities) should be involved in the
provision of required infrastructures.
Building capacities of persons without disabilities to communicate and assist persons with disabilities
Capacity building for teachers and facilitators including provision of buoyant welfare packages

2.1.16 Involvement of Health Workers
Issues
•
•

Lack of involvement of health workers leading to late admission into schools
Lack of counseling by health workers to parents on the child’s right to education

Recommendations
•

There should be synergy between health care providers and schools so they can work hand in hand to
provide early intervention.
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2.1.17 Parental Support
Issues
•
•

Lack of awareness and parental commitment in the provision of quality education for children with
disabilities
Traumatic experience on the part of parents with children with disabilities

Recommendations
•
•

FME and partners should ensure families are enlightened on the capability of their special needs
children to be educated.
Families should have access to appropriate early intervention services as well as accurate and
comprehensive information and resources to help their children reach their full potential.

2.1.18 Collaboration with CSOs
Issues
•
•

The poor utilization of Civil Society Organizations (CSOs) in creating awareness and in advocacy
Numerous bottlenecks that CSOs have to encounter in partnering with government

Recommendations
•
•
•
•

The Government, especially at the State and Local levels, should be more responsive to the CSOs when
they volunteer their services.
CSOs should hold government accountable for non-implementation of policies and should be able to
challenge government in the court of law
FME should encourage the formulation of strong and vibrant association/groups of parents of children
with disabilities to have one voice
There should be equity of interventions and strong sanctions on schools that have the capacity but
reject children with disabilities.
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2.2

Inclusive Learning: Curriculum Interventions - The Acquisition of Early
Literacy for All

With the convener opening the panel session with a brief overview of the topic of discussion, “Inclusive
Learning: Curriculum Interventions - The Acquisition of Early Literacy for All”, the panel meeting began. The
researcher built on this introduction to present to the audience evidence-based information of the state of
children in school learning in Nigeria and, more generally, in Sub-Saharan Africa. Panel discussions reflected
upon issues that could be responsible for the low rate MPLs in reading relevant to language and curriculum.
Among these issues were the roles of family and community in supporting children’s learning; regular
assessment of children; teachers’ education; lack of awareness and political will of policy makers and
formulators; disconnect between policy and research; and the scaling of innovative programs through the
country due to funding.
Session Participants
Convenor: Esohe Eigbike, Education Advisor,
DFID Nigeria
Panellists:
- Dr. John Simpson (Researcher) British
Council’s Senior Adviser in English for SubSaharan Africa
- Dr. Adeola Ebenezer Olutayo (Policy
Formulator) Retired Director,
Depaartment of Educational Planning,
Research and Development (EPR&D),
Federal Ministry of Education, Abuja
- Mr. Bilyaminu Bello Inuwa
(Practictioner/Educator) Reading
Specialist, Northern Education Initiative
Plus (NEIPlus).
- Mrs. Emma Gremley (Development
Partner) British Council’s Sub-Saharan
Africa Education Lead
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Key Questions
How do we get more support to learners
(Vs teachers) & what difference can this
make?
How do we implement the policy of the use
of mother tongue in an environment where
there are more than 1 major languages as
obtainable in the FCT and other
cosmopolitan cities?
Do we have curriculum that support literacy
and learning as regards Teachers’
education?
What are the roles of the parents and
community in supporting the children’s
learning?
What do we need to do to scale innovative
language projects across the country?
What is the mandate of the National
Institute of Nigeria Languages that was
instituted in 1993?
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2.2.1

Dr. John Simpson – Evidence Holder

As the researcher, the panellist presented different points relevant to inclusive education in curriculum and
language. Below is a brief outline of his contribution.
Assessing learning in Nigeria languages
Many Sub-Saharan Africa countries use a national or major regional language for testing. However, this can
mask a child’s true knowledge and abilities – including in early grade reading assessments. Some of the
complexity in range of barrier to learning include
•
•
•
•
•
•
•

School environment: classrooms inaccessible to learners with mobility problems
Curriculum: limited relevance; little adapted for different learners’ needs
Pedagogy: teaching methods restricted; not responding to different needs
Materials: language level too high for ESL learners to understand
Learning activities: pupils struggle to understand & follow instructions
Learning time: insufficient for learners to practise new skills
Assessment: language and methods of assessment favour some learners over others, e.g. those whose
HL is language of assessment

2.2.2

Dr. Adeola Ebenezer Olutayo - Policy implementer/Formulator

Formulation and implementation of policies are at the center stage of effective educational development as
policies are the standard regulatory institutional frameworks and structures that govern operations in the
educational subsectors at different levels.
There are obvious gaps observed in the awareness of learners for national and other historical events. Gaps
are also observed in the reliability of set of data to guide on the books and book development in the country.
The panelist suggestedthe following strategies :
•
•
•

Provide staff housing or special allowances as incentives for teachers in rural areas.
Construct and finish additional 71,875 classrooms annually for the next four years to accommodate the
anticipated increase in enrolment.
Raise the current enrolment of girls in basic education by 1.5 million girls annually for the next four
years if 6 million girls currently out of school are to be provided with access to basic education as
required by the UBE law.

2.2.3

Mr. Bilyaminu Bello Inuwa – Practictioner/Educator

Addressing pupils’ learning needs through “Mu karanta! Let’s Read!” A Northern Education Initiative plus
(NEIPlus) project. As a reading specialist the panelist emphasized the need to adopt reading projects that has
produced results throughout the country. He mentioned that there is need to develop books in mother
tongue languages for the children to read.
NFLC/Adolescent Girl Centers and Gender Equity in Teacher’s Guides and Trainings he said can be used in
response to gender inequality.
The need to consider children with special needs in inclusive learning was also pointed out to the audience.
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2.2.4

Mrs. Emma Gremley – Development Partner

The panellist stated that the children who are not learning are affected by either gender, poverty, disability
or belong to the minority group and the consequences of these inequalities are that:
•
•
•
•

In rural areas in Nigeria, only 10% of the poorest children complete lower secondary school compared
with 93% of the richest.
SSA (Sub-Sahara Africa) has the largest differences in the distribution of benefits of human progress in
the world.
The largest human development gap due to inequality is in West Africa, the most populous part of SSA.
½ of Africa’s income goes to just 10% of the population.

It was also mentioned from findings that only about half of SSAs 128m school-aged children are likely to
acquire the basic skills needed to live healthy and productive lives due to inequality in education and
employment.

Picture 4: Overview of participants at the Subtheme 2 meeting room

2.2.5

Conclusion and Recommendation

In concluding the panel discussions, after an energetic dialogue between all present at the session, the
convener asked each member of the panel for their feedback and final remark. Below are the
recommendations that were unanimously agreed upon:
Address disconnect between policy and research –
•

•

Accept the evidence that language can be a barrier to learning and addressing language issues is
critical to addressing inclusion, especially for marginalised groups – there is a need to address
inequality within societies
Accept the evidence that supporting children to learn using the languages of the home and the
community – the mother tongue/language of the environment, will enable children to learn better –
communicate and adopt that evidence
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Address implications of policy by taking opportunities at particular review points
•
•
•

For example, current/planned review of Nigeria’s Basic Education curriculum to do things differently in
ways which better align with the evidence
Greater emphasis on reading in mother tongue/first language of the environment as a priority in pre –
primary and primary classroom and associated reaching benchmarks
Greater focus on using mother tongue/first language of the environment in classrooms and promoting
classrooms to be bilingual and multi lingual environments

National reading standards
•
•
•
•

Define minimum proficiency levels (MPLs) for reading – including benchmarks for achieving MPLs
Develop a reading scale against which progression of learning skills can be charted and reported
Decide the age(s) or grade(s) at which children are expected to acquire various learning-to-read skills
Include equity issues in process: e.g. status of language of reading for individual / groups of children

For teachers
•
•

•
•
•

Focus strongly on the realities of the field and HOW teachers spend their time in classrooms to support
learners - Promote classroom based teachers rather than subject teachers at primary level.
Use review points to improve the way teacher education at pre service and teacher development is
done, e.g. greater focus on teaching reading in MT and also teaching reading in English as a subject not
expecting English to be used as Medium of instruction in all contexts
Specifically support teachers to know how to support children with transition in Teachers – hiring,
training & deploying those with language profiles matching those of schools served
Teacher education – train teachers to teach in Nigerian languages
Materials – ensuring materials are appropriate & in sufficient numbers

For learners;
•
•

Strong evidence on the need for materials for learners, pupil work books
Review and rebuild the curriculum for effective learning.

Assessment
•

Explore issues of language in the way we assess data on children learning and use that data to make
decisions about how language can be better addressed in the way we train teachers and support
learners including more appropriate instructional materials for teachers and learners

The home
•
•

Recognise the role of families and communities to help children to learn.
Accept that teaching in mother tongue/first language is legitimate in schools.

Innovative language projects in Nigeria;
•
•
•

Mu Karanta, Let’s Read by the Northern Education Initiative plus (NEIPlus), implementing in Sokoto
and Bauchi states
RANA, Reading and Numeracy Activity, early grade Hausa reading implemented in Katsina and
Zamfara
TELA, Technology Enabled learning, using radio instruction alongside reading materials for learners
affected by conflict
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•

•

New approaches to Teaching at the Right Level, which involves using assessment data to group
students according to their level of ability and having specific teaching techniques to help them
improve their learning
Acknowledgement of the role of the National Institute for Nigerian Languages, the role of the Nigeria
Educational Research and Development Council, NERDC (Language Development Centre) in
championing an approach to inclusive learning that takes better account of the evidence related to
languages.
Let’s scale up what we know from the evidence that will work better – interest in the use of data,
political will – financing to address inequality and promote inclusion!!

2.3

Inclusive Learning: Systems Interventions - The Implications of Inclusivity
for Basic Education Systems Management and Human Resource
Development

In spite of the universal access to basic education and
the huge amount of resources invested in education,
most learners are not in school because of
marginalization, gender, poverty, disability, minority
status, religion and conflicts.
The National Policy on Inclusive Education
acknowledges that Inclusive Education is
internationally recognised as attaining equity, justice
and quality education for all learners. This ensures
that every learner has a right to quality education and
is catered for to the extent possible according to
individual needs.

Session Participants
Convenor: Abolaji Osime, C.E.O of Global
International College, an all-inclusive school
located in Lagos State.
Panellists:
- Ayo Oladini (Researcher) Project Director of
Education Crisis Response- a USAID funded
project
- Olusola Alonge (Researcher) Monitoring and
Evaluation Specialist for the Reading and
Numeracy Activity (RANA) Project
DFID/UNICEF/FHI360.
- Dr Gladys Makoju (Practitioner/Educator)

In Nigeria, the gospel in Education is that one cap fits
all; hence, all learners must have a unified exam,
same curriculum and same type of education. This in
itself is exclusion. Inclusive education should be
designed
around
schools,
classrooms,
transformation of systems i.e. managers of
education, learning environment and most
importantly, the low cost technology interventions to
ensure inclusion for all learners.

School Proprietor/ Rtd. Director, Education
Planning, Research and Development,
Federal Ministry of Education, Abuja
- Nguyan Feese (Development Partner) Senior
Strategic Advisor to the Teacher
Development Programme (TDP)
- Stella Okafor (Civil Society Expert) Executive
Director of Children and Adult
Empowerment Initiative (CAADEI)
In Education, the focus of what the problem is should shift from the child to the educational system. This
shift should reflect in the curriculum used, the paucity of teaching aids, quality of education, the vast amount
of untrained teachers (or where they have been trained, no continuous training is advocated for or
implemented), inaccessible environment and funding (or better yet, the allocation of resources available).
The current predicament in the Nation is not the lack of policies. However, it is the implementation of these
policies- How are states to implement these policies particularly for marginalized children? What are the
barriers to implementation? How will the Federal Ministry of Education with all the policies manage inclusion
all over Nigeria? What innovative strategies can be employed to ensure inclusion of all learners?
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2.3.1

AYO OLADINI – Researcher

Strategies for Providing Inclusive Basic Literacy Program in Education in Emergency: A Case Study Of USAIDfunded Education Crisis Response Project in the Northeast Nigeria.
The evidence given by the researcher indicates that one of the sectors in education absolutely neglected is
the non-formal sector. On the evidence taken from the North East through the project “Education Crisis
Response”, a key principle in handling learners who have been traumatised is the “Do No Harm” principle.
‘Education is not only a right, but in situations of emergencies, chronic crises and early reconstruction, it is a
necessity that can be both life-sustaining and life-saving, providing physical, psychosocial and cognitive
protection’. Thus, the Education in Emergency (EiE) model was created to fast-track the education of learners
who had lost track due to conflict in their community. The curriculum adopted in these areas is tailored
towards a specific outcome: To empower the learners to live in and contribute positively to the society and
the world irrespective of their traumatic experiences.
Under the EiE, strategies deployed for providing inclusive education in conflict areas is the Community
Education and Conflict Assessment. Once learners who have been displaced are identified, there is
engagement and inclusion. Conflict dynamics such as the potential violence among IDPs; lack of teaching
personnel; parent and community level of involvement are taken for assessment. The result of the
assessment was used to design a program. The program for learners in the conflict areas is the Basic Literacy
Program which is equivalent to the first 3 years of primary education and it is run for 9 months. It is an
accelerated program for learners who have missed out of schooling due to conflicts.

Picture 5: Ayo Oladini, a researcher making his presentation on some innovative strategies for inclusive
education
Vocational skills and positive social skills are encouraged. Learners who are interested in any vocational trade
are attached to people in the community who earn a living from the trade at no cost. Furthermore, the
community is mobilised to leverage resources and open learning centres of their own.
An innovative strategy employed in Borno state is the healing classrooms for teachers who have been
traumatised. It is structured such that affected teachers who go through the four-day program develop a
© EDOREN
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coping mechanism and then support the learners in turn. 37 local governments in Nigeria have adopted this
strategy to help both the teachers and the learners.
According to the researcher, the lesson learnt from this system intervention deployed is that children and
parents want access to education but within close proximity.

2.3.2

Olusola Alonge – Researcher

Teacher Performance and Student Learning Metrics from RANA Project: Applications of Value Added
Modeling in Enhancing Inclusive Learning - Systems Interventions.
The Reading and Numeracy Activity project (RANA) was created to assess the reading and numeracy skills of
primary grade learners.
RANA is a robust monitoring and evaluation system that collects data and tracks its implementation outcome.
The implementation looks at the extent to which the project is being delivered according to its design.
The Theory of Change posits that if the child has access to reading and numeracy materials, supported with
school based professional involvement, the community is actively engaged in reading activities, and the
government is engaged in improving reading policies, guidelines and systems, the effect is that there will be
an improved learning outcome for boys and girls which will contribute to improved enrolment rate in schools
and improved conditions for girls.
The Value Added Modelling (VAM) was created to study the impact of individual teachers on student gains.
It measures the teachers’ individual contribution to any gains or losses made by their own students. When a
teachers’ added value is identified, the teachers’ effectiveness on the students is also identified. The focus
here is on teacher performance and student learning as it is not all learning routes that are directly
attributable to teacher performance.
The VAM, beyond the collection of data to look at the extent of implementation and teacher performance,
is also used to provide school based professional development teachers. Master trainers and school support
officers that collect data also act as mentor teachers.
VAM is used to isolate teachers from other factors that can influence gains e.g. School environment. It allows
prediction of what similar students would have scored if they were taught by average teachers.
With the implementation of VAM, once the teachers’ effectiveness level is estimated, the following can be
tested:
•
•
•

Teacher characteristics vs. VAM
Classroom characteristics vs. VAM
Fidelity of Implementation vs. VAM
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Figure 1: How factors affect the effectiveness of teachers at any given time.

The results and summary of the implementation of the VAM include Female teachers outperform male
teachers; teacher education matters; prompt salary payment appears to work as an incentive to perform
better; and a good teacher is good in both reading and numeracy.

2.3.3

DR GLADYS MAKOJU – Practictioner/Educator

Integrating the Education Policy and Strategy Simulation Model in Management for Inclusivity and
Sustained Quality Outcomes
The Education Policy and Strategy Simulation Model (EPSSim) Model recognises that every child matters and
accommodates his/her needs including human and other resources requirements and the financial
implications. The model can be applied as a tool for National/Sub-national planning; financial projections;
budgeting; and policy analysis to mention but a few.
The model is based on the GDP of the country. It allows for accountability of all sectors involved. The model
delimitates the categories in which donors and partners want to get involved, hence, can be used as an
advocacy tool.
However, the model is dependent on an EMIS- Education Management Information System that is true. The
data must be authentic, reliable and recent to get a baseline. It must be comprehensive and done in
collaboration with agencies that are necessary to get accurate data. The National Bureau of Statistics is one
of such agencies.
She identified the challenges to its application:
-

Lack of /low awareness on potential of benefits of its application
Poor/absence of advocacy for its application
Low technical capacity of responsible officers in FME/SMoEs
NIEPA’s inability to adequately mobilise and build capacity
None demand by education Policy Makers, Managers and Planners
Absence of sustainable, reliable and timely EMIS
Misconceived complexity of EPSSim by non-technical persons
Low commitment to accountability.
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Picture 6: Some of the participants listening attentively at the subtheme 3 session

2.3.4

Nguyan Feese – Development Partner

Inclusion is essentially about classrooms practices. What happens in the classroom and how many kids are
benefiting from or learning in the classroom are indicators for inclusion. For a child to be able to learn in the
classroom, it means that the child is not out of school.
There are 3 categories of children that are identified for inclusion in the educational system: Out of schoolthose who are not benefiting from the system; In school but not learning; and drop-outs- those who were in
school but are no longer in school.
In school but not learning- The Universal Basic Education scheme in Nigeria provides that all children in school
should be able to stay in school and should learn while in school.
Factors that identify children in this category include but are not limited to the classroom arrangement in
schools which makes it impossible for children to learn; the population of children per class; and the physical
conditions suffered by the children.
In her opinion, there is an urgent need for teachers to know how to teach and engage their learners. This
means that training of teachers needs to be continuous. The pedagogy used by teachers should be updated
regularly to accommodate the growing differences in learning experiences and diversity of learners. There is
a need for classroom teachers, not subject teachers as this will enable teachers to understand the external
factors that influence the capabilities of their learners.
Every learning environment should create experiences for the learners by implementing innovative ways to
bring alive the lessons taught. Thus, the learners must be able to feel, touch and experiment.

2.3.5

Stella Okafor, Civil Society Organization

As a civil society expert, she opined that civil societies should be used as a vehicle towards increasing
community participation. Civil societies aid development partners to get to the community roots.
Synergy between the government and the civil society should be encouraged to achieve educational goals in
the area of inclusive education as the civil societies have good networks which can be leveraged upon.
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Some of the questions raised and their corresponding answers;
Key Questions
The RANA model integrates monitoring and
evaluation in its system. Can the RANA
panellist throw more light on this
integration?
On the issue of decentralised teacher
deployment, following the position of RANA
model that female teachers contribute more
to learning outcomes, how can female
teachers who are posted to rural areas be
made to stay there?

•

•

The researcher in answering the first question was of
the opinion that an M&E integrated system is not
possible without ICT. The era of paper based
economy in collating data is long gone. A tablet is
equipped with all the forms necessary for data on
evaluation. The same teacher who trains teachers to
be mentor teachers is also trained to collect data.

As to the second question, UNICEF is funding FTSS
under the girls education project. A scheme by the
Zamfara state is that female teachers who are
selected to teach and are trained are posted to their
communities and to enjoy the incentives rolled out
by the community and the state government, the teachers are committed for 3 years in that community.

2.3.6

CONCLUSION AND RECOMMENDATIONS

In conclusion, the discussion and contributions by the panellists and participants were harmonized. One of
the key stakeholders in NCCE was called upon by the convener to share the innovative strategies carried out
by the NCCE in restructuring the training of teachers.
Based on all the discussions and points made by both panellists and participants, the following
recommendations were made:

System interventions on Teachers:
-

Incentives to teachers should be institutionalised.
Security of jobs and easy transition from main teachers to assistant teachers if not qualified.
Recruitment and continuous training of competent administrators and teachers to implement
programs.
All teachers should be trained on special needs by being generalist teachersr
Effective monitoring, supervision and support of teachers.
Provision of adequate resources for teachers

System interventions on ICT
-

Data and its integration are important to drive inclusive education.
Technology and educational models must be adapted. A good example is Value Added Model and
Education Policy and Strategy Simulation Model.
Low cost ICT materials can be used to increase learning outcomes.

System interventions on Government
-

Ensuring implementation of the National Policy on Inclusion.
Ensure policies put learners at the centre of inclusive education.
Strengthening existing systems through capacity building and hand holding support and mentoring.
Hold stakeholders forums at state levels to develop solutions.
States should prioritize education and immediately fund and begin enrolment of school age children
into formal schools or non-formal education centres.
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Innovative strategies
-

Development of strategic planning frameworks and M&E frameworks.
Integration of decentralised monitoring and evaluation system using ICT to collect all education related
data and monitor outcomes.
Use of pensioners to work in educational community centres.
Decongestion of classrooms by operating shift or evening classes.
Triangulating the different assessment for evaluating and grading teachers (competency exam,
longitudinal student learning assessment, school supervision and classroom assessment).
Use of evidence basis in the distribution of resources: both financial and human.

2.4

Second Plenary Session – Presentation by Alpha Bah, EMIS Expert

During the second plenary, an Education Management Information Systems expert, Alpha Bah
presentedbest practices from other countries as well as learnings from the use of information management
systems in the education sector.
In his presentation, the importance of having an education management information system was discussed.
He spoke about monitoring of national goals and objectives of having an EMIS, the optimization of the
utilization of limited resources, decentralization of management and decision-making processes, to mention
a few. All of these are essential and required to be in place before we can successfully monitor and achieve
inclusive education. He further highlighted a few bottlenecks that usually challenge the implementation of
an inclusive education in any government. This includes policies; social factors such as poverty, insufficient
and inaccessible education-based structures; and negative dispositions.
Innovations arenecessary for our education sector to be able to cater for marginalized groups in our society.
It is also evident that structures currently in place may not suffice to address issues of exclusion in the
education sector, thus emphasizing the need for an effective and efficient EMIS database. Database currently
available have limited information with which we can plan adequately for marginalized group as well as plan
for the future.
Before closing his presentation, he made these recommendations;
-

Identify and strengthen the collaboration and partnership with relevant stakeholders and at all levels.
Have a common understanding of reporting frameworks with the focus onmarginalized groups.
Step-up the national capacity to identify and respond to key human rights and gender equality
dimensions of schools readiness and performance.
Strengthen support to the community level so that children can begin schooling at early age and be
retained until graduation.
Have an effective feedback and communication system such as the community score card.
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3

Resolutions and Recommendations

At the end of plenary sessions and the second presentation, the conference participants unanimously agreed
on resolutions and recommendations to achieve inclusive education. These includes the following:
-

-

-

-

Involvement, by government, of persons from the disadvantaged groups in the planning, formulation
and implementation of inclusive education.
FME with support from local and international partners to ensure the collation (indicators) of reliable
and verifiable data nationwide and across geographical location on those affected with disability
(disadvantaged) through research, such as would be resourceful for policy formulation/implementation
and strategic planning. There is need for a baseline with which stakeholders can measure progress and
be guided on future planning.
Increase the capabilities of persons without disabilities so they are empowered to support the special
needs group, enabling an effective communication and engagement mechanism from the community
level through to the highest level of government and vice-versa. To do this, we all must be willing to
take up learning on special needs education. Training instituions need to incorporate in their curriculum
for all teacher trainees to undergo courses on special needs so they are able to identify and also
provide adequate support to the learners under their care.
Formulation of strong coalition from the grassroot to the international community, to mount pressure
on all stakeholders especially the government as the primary service provider to implement national
policy on inclusive education. Every stakeholder needs to be held accountable for the provision of an
enabling environment where everyone can learn and thrive with or without disability. The legislative
arm can pass into law with the support of the judiciary that all public institutions must be made
accessible while the executive arm ensures that this law is enforced.
Bridge the gap between policy and research by addressing language barrier, especially with a focus on
the use of mother tongue in the early years of learning. Doing this will require the promotion of
teachings in classrooms to become bilingual and multi-lingual environments such as would help
children to learn faster and better. Learning benchmarks can be adopted into the basic education
curriculum using evidence as the basis for the uptake of best practices throughout the nation’s
education system.

1.Involvement of persons in the disadvantaged groups in the planning, formulation and the
implementation of such inclusive education policies by the government stakeholdersdecision-makers. This
would be achievable by increased awareness on special needs education for the masses who in turn can
engage with the government for accountability and innovative use of resource allocations.
2.Federal Ministry of Education with support from local and international partners to ensure the
collation (indicators) of Collect reliable and validerifiable data nationwide baseline such as would be
resourceful forto inform policy formulation/implementation and strategic planning.
3.Increase the capabilities of persons without disabilities so they are empowered to support those with
disabilitiese special needs group, in order to enable enabling an effective communication and engagement
mechanism from the community level through to the highest level of government and vice-versa.
4.Formulateion of strong coalitions from the grassroots to the international communitylevel, to mount
pressure on all stakeholders especially the government, beingas the primary service providerduty bearer, to
implement the national policy on inclusive education. The legislative arm can pass into law with the support
of the judiciary to make sure that public institutions Asfor a start, the legislative arm can pass a bill (with the
support of the judiciary) mandating accessibility in all public institutions are accessible to all (e.g. use of
ramps, lift, assistive devices, etc. for special needs individual). while the executive arm ensures that this law
is enforced.
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5.
Bridge the gap between policy and research by addressing language barrier, especially with a focus
on the use of mother tongue in the early years of learning. Learning benchmarks could be adopted into the
basic education curriculum using evidence as the basis for the uptake of best practices throughout the
nation’s education system.
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4

Conclusion

On behalf of the Honorable Minister of State for Education, Professor Anthony Anwuka, the Director,
Education Planning, Research and Development, Dr. C. J. Nwadei gave the closing remarks. He acknowledged
therepresentation of the Honorable Speaker of the Federal House of Representatives, Rt. Hon. Yakubu
Dogara and other chief personalities who participated in the conference. He also appreciated the committed
individuals who planned and ensured the smooth and successful operation of the conference. The campaign
to for every child to access to quality education, particularly those with special needs continues. There is
need to train more teachers on the delivery of special needs education and adults with disabilities should be
supported through rehabilitation programmes. Non-governmental organizations should support with the
mobilization of resources that can help to provide basic education to marginalized populations in Nigeria.
The Federal Ministry will continue to facilitate an enabling environment where every child has access to
quality education.
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Annex A
A.1

Speakers, Conveners and Notetakers

List of Speakers, Conveners and Notetakers.

S/N Names

Affiliation

Phone

Email

(+224) 60221025

Lalyabah22@gmail.com

08037017879

mjshuaibu@yahoo.com

08078644988

E-Eigbike@dfid.gov.uk

08033016651

osimefme@yahoo.com

08023906076

lola_olojede@yahoo.com

08034590762

maryamsalau@gmail.com

08025635337

ada.isamade@gmail.com

08038057209

adetoun.nnabugwu@opml.co.uk

Key note speaker

1

His
Excellency,
Honourable
Yakubu
Dogara

The Honorable Speaker of
the Federal House of
Representatives of the
Federal Republic of Nigeria

Lead Presenter

2

Professor
Ibrahim BahLalya

Coordinator of the ADEA
Working Group on Non
formal Education,
Association for the
Development of Education
in Africa ADEA/WGNFE,
Ouagadougou, Burkina Faso

2nd Plenary Presenter

3

Alpha Bah

Senior EMIS and ICT Expert
Association for the
Development of Education
in Africa (ADEA)

Panel conveners
4

Prof Mamman
Jimoh Shuaibu

5

Esohe Eigbike

6

Abolaji Osime

Dean, Faculty of Education,
Ahmadu Bello University,
Zaria, Kaduna State
Education Adviser,
Department for
International Development
(DFID)
Global International College,
Lagos

Note Takers
7
8
9
10
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Maryam
Sallau
Adanma
Isamade

Education Data Research and
Evaluation in Nigeria
Education Data Research and
Evaluation in Nigeria
Education Data Research and
Evaluation in Nigeria

Adetoun
Nnabugwu

EDOREN/Oxford
Management

Lola Olojede

Policy

27

Nigeria’s Annual Education Conference 2017: Summary Report

A.2

Panellists Biography

Sun-theme 1 Panellists
Photograph

Name

Role in Conference

Prof. Mamman Jimoh
Shuaibu

Convener/Chair

Background
•
•
•
•
•
•
•

•
•
Dr.
Adebayo

Adebukola

•
Evidence Holder (Researcher)

•

•

© EDOREN

A professor of Education since 1987
Served as Head, Department of Education
Serves as Dean, Faculty of Education
Both in ABU Zaria
Also, Director Planning, Research and Statistics, FME in the
1980s
Has worked with UNICEF and several agencies
Serving as Chairman of the Project Advisory Committee of
EDOREN
A disability inclusion and development
practitioner with over 15 years of experience
CEO of Human and Organizational Resources Development
Centre (HORDC)
Member of the Governing Board of
the Lagos State Office for Disability Affairs (LASODA)
currently serve as Disability
Inclusion and policy Expert on the Lagos State Technical
Working Group
(TWG) on Social Protection Policy
Amongst other achievements
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Photograph

Name

Role in Conference

Background
•
•

Dr. Grace Nweke

Evidence Holder (Researcher) •

•
Mal.
Muhammad

Bashir

•

Decision Maker

•

•

Mrs. Obiageli Momah
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Policy
implementer

formulation

•

Qualified educator working with learners with special needs.
Currently rounding off her doctoral degree programme at
the University of Ibadan in Special Education.
Ph.D. research focused on the “Implementation of
Legislative Welfare Provisions for Persons with Disabilities in
Southwestern Nigerian States”.

Currently the Director General of Bureau of Public Service
Reforms, Kaduna State
Held positions as Director Monitoring and Evaluation in the
Planning and Budget Commission, Kaduna
Has held various positions in the Public/Civil Service in
Kaduna State

A seasoned Educationist with more than 35 years
experience
Retired as Director, Educational Planning Research and
Development (EPR&D), FME
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Photograph

Name

Role in Conference

Background
•

Hajia Rabia Eshak

Policy
implementer

formulation •
•

•
•
Mrs. Victoria Adesina

Practioner/Teacher/Educator

•
•

•

Dr. Olatunde Adekola

Development Partner

•
•
•
•
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Currently the Hon. Commissioner for Education, Jigawa
State
Degrees in English Literature, International Studies
Occupied several positions as Lecturer, Director, Special
Advisor, among others

Educationist with up to 40 years of teaching experience
Member of Kaduna State Committee on Inclusive Education,
supported by the Education Sector Support Programme in
Nigeria (ESSPIN),
Received several international trainings and recognition
Currently the Principal/School Administrator for the
Demonstration School for Deaf Children (DSDC) in Kaduna

A senior education specialist in the Africa Regional
Department of the World Bank.
Consults with other international development partners
active in Early Childhood and Care Development Program in
Nigeria
An Adjunct Professor of Department of Child and Youth Care
at the University of Victoria, British Columbia, Canada.
Contributed to and published many books and articles
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Photograph

Name

Role in Conference

Background
•

Mr. Rotimi Oguneso
ESQ. SAN

Parent/Community Member •
with relevant information
•

•

Mr.
Gboyega
Aleshinloye

Living Evidence of the issue

•
•
•

•
Mrs. Adebola Fashanu
(Esq)
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Civil Society

•
•

Legal practitioner in Commercial Litigation, Constitutional
Law and Public Law
Appointed to the rank of Senior Advocate of Nigeria (SAN)
Awarded the prize of Best Barrister by the Nigerian Bar
Association (Kaduna Branch) in 1999

Experienced microbiologist, and a public health specialist
with bias towards reaching the underserved and
marginalized communities with life-saving and disease
prevention commodities and services
10 years experience in public health/healthcare sector
A Ford Foundation International Fellow
Currently works with an international NGO on Vaccines and
Immunization

A retired Chief Magistrate and presently a Partner in the
Law Firm "Adedapo Fashanu & Company"
Chief Executive Officer of Right Seeds Global Foundation a
registered Non Governmental Organisation based in Lagos
A seasoned Lawyer, Educationist, Motivational Speaker
and Life Coach/Counselor with a passion for Youths.
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Sub-theme 2 Panellists

Photograph

Name

Mrs. Esohe
Eigbike

Dr.
John
Simpson

Dr.
Adeola
Ebenezer
Olutayo
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Role in conference

Background

Convener

Esohe is an Education Adviser with DFID Nigeria responsible for managing UKAid projects in
basic education and skills in Nigeria. She is committed to reforming education systems to
enable better life opportunities for children and young people. In over fifteen years of
professional experience, she has delivered value as an education adviser, development
consultant, newspaper editor, management consultant and teacher in the UK and in
Nigeria. Specific areas of expertise include education reform – policy, financing, institutional
management of education, teacher education and development; strategy development;
programme design, delivery and monitoring; communications; organisation strategy and
development.

Panellist - Evidence
Holder

Dr John Simpson is the British Council’s Senior Adviser in English for sub Saharan Africa
where he provides thought leadership in language for education and development. He has
close to 40 years’ experience in education, including 15 years in sub Saharan Africa and 15
years in UK higher education. He has provided long term consultancy on language-ineducation reform to the Governments of Rwanda and Ethiopia. Dr Simpson has lived and
worked in UK, Nigeria, China, Senegal, Ethiopia and Rwanda. He has carried out short term
consultancies in UK, Germany, USA, Philippines, Malaysia, China, Kenya, Malawi, Sierra
Leone, Ghana and South Sudan. Clients include DFID, UNICEF, the UK government’s Teacher
Training Agency, Ohio University, the World Health Organisation and the Ford Motor
Company

Panellist
Formulator

Dr Adeola Ebenezer Olutayo has over 35years experience in education. His early career was
as a classroom teacher/educator for close to 30years. He served as the director of
education/principal federal service and technical college Jalingo. He later served as the
substantial director and head of educational planning, research and development (EPR&D)
at the Federal Ministry of Education (FME) in Abuja between 2015 and 2016. He is a fellow
of the institute of corporate administration of Nigeria. Dr Adeola is an author of several
educational publications and have received many awards to his credit including a
meritorious diamond award for his contribution to the socio-economic development of
Nigeria in the educational sector. He retired public service in 2016 and is currently an
education consultant.
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Photograph

Name

Mr. Bilyaminu
Bello Inuwa

Mrs. Emma
Gremley
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Role in conference

Background

Panellist
–
Educator/Practioner

Bilyaminu Bello Inuwa is currently a Reading Specialist working with USAID funded project
Northern Education Initiative Plus (NEIPlus). He is responsible for leading teams in Bauchi
and Sokoto states in the implementation of a large-scale Hausa Early Grade Reading
Improvement project. He worked with the senior reading specialist and led the design and
development of over 30 different teaching and learning materials for P1-3, targeting over
1.5 million children in Bauchi and Sokoto States. Mr. Bilyaminu’s interest on literacy began
through his work in the Department of Adult Education and Community Service in Bayero
University. That expanded through his work in coordinating and supervising early grade
reading assessment efforts in Bauchi state under the First Nigeria Northern Education
Initiative (NEI). As a Reading Program and Assessment Coordinator in Bauchi State for the
Nigeria Reading and Access Research Activity (RARA), He contributed to the overall design
and development of literacy materials, as well as supervised implementation of the reading
approach in Bauchi state. In 2014, Mr. Bilyaminu led EGRA training and monitored a largescale early grade reading assessment in Jigawa and Kano states. His current Ph.D. research
work focuses on how to improve youth reading outcomes in Bauchi state.

Panellist
–
Development partner

Emma is the British Council’s Sub-Saharan Africa education lead, providing technical
support and direction to 19 country offices in the region to deliver diverse education
programmes. Emma previously led DFID Malawi’s education programme and managed the
regional office of an international NGO, Africa Educational Trust, based in Nairobi from
where she supported education EU and DFID funded programmes in Somalia, Uganda,
Kenya and South Sudan. Emma has extensive technical experience in educational planning
and management, particularly in developing contexts and fragile states, including 15 years’
experience in education strategy and management, across policy and operational fields. She
has extensive experience of delivering education programmes in difficult environments
having worked on teacher training, pastoralist and girls’ education programmes in Somalia
and South Sudan for over nine years. She also has strong technical expertise in assessment
at both primary and secondary levels and early childhood development. She has a strong
background in monitoring and evaluation. At DFID and the British Council she delivered
guidance to government ministers both at home, in the UK and globally and has worked
closely with Ministries of Education in Malawi, Somalia, South Sudan, Kenya, Ethiopia and
Zambia.
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Subtheme 3 Panellists

PHOTOGRAPH

NAME

ABOLAJI OSIME

AYO OLADINI
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ROLE IN CONFERENCE

CHAIR/COVENER

EVIDENCE HOLDER

OLUSOLA ALONGE

EVIDENCE HOLDER

DR GLADYS MAKOJU

PRACTITIONER/EDUCATOR

BACKGROUND

A Social Entrepreneur and an Educationalist, she uses
her passion, creativity and experience to help
transform public & private education thereby
unlocking opportunities for Nigerians through
education, empowerment and entrepreneurship. She
is currently the owner and C.E.O of Global
International College, an all-inclusive school located in
Lagos State.

A professional teacher/an education project
administrator with over 30 years’ experience. He is
currently the Project Director of Education Crisis
Response- a USAID funded project providing access to
Internally Displaced children in Nigeria’s North East
states of Bauchi, Adamawa, Borno, Gombe and Yobe.
Olusola Alonge is the Monitoring and Evaluation
Specialist for the Reading and Numeracy Activity
(RANA) Project DFID/UNICEF/FHI360. His experience
spans over 8 years in monitoring public health and
education projects. He’s highly innovative and creative
in proffering solutions that address local needs and
challenges.
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PHOTOGRAPH

NAME

NGUYAN FEESE

STELLA OKAFOR
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ROLE IN CONFERENCE

BACKGROUND

DEVELOPMENT PARTNER

Nguyan is a Teacher, Counsellor and an Education
Management and Development Consultant. She is the
Senior Strategic Advisor to the Teacher Development
Programme (TDP), UKAID’s innovative intervention
using technology to improve the teacher education
process.

CIVIL SOCIETY EXPERT

The Executive Director of Children and Adult
Empowerment Initiative (CAADEI) which is a member
of Civil Society Action Coalition on Education for All
(CSACEFA). The mission is to reduce illiteracy and
poverty through various intervention programs aimed
at enhancing literacy and developing entrepreneurial
capacity.
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Annex B
B.1

Conference Participants

List of Participants at the Panel 1 - Inclusive Access and Equitable Intervention

S/N

Name

Organization

Address

Phone

Email

Role

1

Prof. M.J Shuaibu

Chair, EDOREN PAC

Okene

08037017879

mjshuaibu@yahoo.com

Convener/Chair

2

Victoria
(Mrs)

Demonstration
School for Deaf
Children

Kawo, Kaduna

08023933602

victoria.adesina@ymail.com

Panellist

3

Adebola Fashanu

Right Seeds Global
Foundation

Lagos

08023056261

fashdeb@yahoo.com

Panellist

4

Rabia H.A Eshak

Ministry of
Education, Jigawa
State

Dutse

08035875310

Rabia2858@gmail.com

Panellist

5

Dr.
Adebukola
Adebayo

JONAPD

Lagos

08039472763

Bayo4all@gmail.com

Panellist

6

Grace Nweke

British Council
Researcher on SEN

Lagos

08069706524

Gracenweke1@gmail.com

Panellist

7

Gboyega Alesinloye

Ford Foundation
International Fellow

Lafia

07067888624

lovealesh@gmail.com

Panellist

8

Momah Bridget

Retired Director,
Federal Ministry of
Education

Kabusa

08034769837

abiagelimomah@yahoo.com

Panellist

9

Matthew Powell

EDOREN

Abuja

07033383968

Matthew.powell@opml.co.uk

Panellist

10

Bashir Muhammad

Bureau for Public
Service Reform,
Kaduna State

Kaduna

08060769410

Basfal2003@yahoo.com

Panellist

11

Rotimi Oguneso

SAN Parent

Abuja

08033146030

roguneso@yahoo.com

Panellist

12

Omolola Olojede

EDOREN (Contract)

Abuja

08023906076

lola_olojede@yahoo.com

Note Taker
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S/N

Name

Organization

Address

Phone

Email

Role

13

Ojielo Maureen

Population and
Environment
Monitoring
International

Abuja

08039686474

mcjeloessentials@gmail.com

Participant

14

Adeyemi Rotimi

Federal Ministry of
Education

Abuja

08039657315

Oluwarotimiadeyemi33@yahoo.com

Participant

15

Ajayi Segun

ASLIN

Abuja

07065656539

seguntayomi@outlook.com

Participant

16

Oladele Akogun

EDOREN

Abuja

08037220460

Oladele.akogun@edoren.org

Participant

17

Ofuani Ndubuch

Federal Ministry of
Education

NEMIS

08059639352

ofuanin@yahoo.com

Participant

18

Uchenwoke Ijeoma

Federal Ministry of
Education

Abuja

08058400151

ijeomauche@yahoo.com

Participant

19

Zubairu Mohammed

Federal Ministry of
Education

Abuja

08037185433

zubairimohammed@yahoo.com

Participant

20

Mahe Abdullahi

ZSUBEB

Gusau

08065459151

maheabdullahinini@gmail.com

Participant

21

Joy Ogochukwu

Federal Ministry of
Education

Abuja

08068900766

Joychukwu777@gmail.com

Participant

22

Shuaibu Y

Federal Ministry of
Education

RPS

07031240332

Shuaibu.eunice@yahoo.com

Participant

23

Ihuoma Dickson

Federal Ministry of
Education

RPS

08039291789

ihuomadickson@gmail.com

Participant

24

Prof. E. J Chom

KSCOE G/Waya

Kafanchan

08036090717

Joechom24@gmail.com

Participant

25

Caroline Grant

British Council

IBB
Way
Maitama Abuja

08034035385

Caroline.grant@britishcouncil.org

Participant

26

Francis
Trejo

British Council

IBB
Way
Maitama Abuja

08035350003

Francis.gardernertrejo@britishcouncil.org

Participant

27

Badamosi Jaifaru

IKCOE

Dustsin, Katsina

08162007000

Bjafar67@gmail.com

Participant

28

Nasiru Yusuf

ZSCOE Maru

Maru

08066009960

Nasirusp2012@gmail.com

Participant
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S/N

Name

Organization

Address

Phone

Email

Role

29

Arogundade
Ekundayo

Oxford Policy
Management

Utako, Abuja

08033116065

earogundade@opml.co.uk

Participant

30

Esther Oparadike

Federal Ministry of
Education

FEQAS

08023075083

estaijeoma@yahoo.com

Participant

31

Dr. Oyewusi Bose

UNILORIN

Ilorin

08037117798

Abosedeoyewusi06@gmail.com

Participant

32

Ifeoluwa Sanwo

Life Builders
Initiative

Abuja

07051026114

Lifebuilders14initiative@gmail.com

Participant

33

Okorie Kingsley

MOEST

Imo State

08140859869

zikhandsome@yahoo.com

Participant

34

Abdul Isiaka

Kogi State UNIU

Kogi

08039574702

Aisiaka04@yahoo.com

Participant

35

Iwachukwu C.O

Federal Ministry of
Education

EPR & D

08057085171

Osiyabia_charles@gmail.com

Participant

36

Helen Osuh

Federal Ministry of
Education

EPR & D

08023605410

Helennath2003@yahoo.com

Participant

37

Obi Okafor C.H

Federal Ministry of
Education

EPR & D

08037240439

chidinmajeff@yahoo.com

Participant

38

Ganya J.R

Federal Ministry of
Education

EPR & D

08036067116

ganyabecky@gmail.com

Participant

39

James Peters

UNI Abuja

Abuja

08033119345

Peter426200@yahoo.com

Participant

40

Zakari
Bagwai

SUBEB

Kano

08086841923

zakibagwai@gmail.com

Participant

41

Eze Mackay

TRCN

Abuja

07033116696

Kanukay006@yahoo.com

Participant

42

Dr. Saidu
Ahmed

JSCOE Gumel

Provost

07036199692

sbarau@gmail.com

Participant

43

Aishatu Idris

SUBEB

Jigawa

08065572830

Aishatuidrith22@gmail.com

Participant

44

Ahanmusi O.M

Federal Ministry of
Education

Abuja

08033352878

omoahanmisis@gmail.com

Participant

45

Muhammed M.Y

Ministry of
Education, Kogi

Lokoja

08036790369

mymuhammed@yahoo.com

Participant
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S/N

Name

Organization

Address

Phone

Email

Role

46

Engr. Ibrahim Baba

Ministry of
Education, Borno

Maiduguri

08029038419

baabumaika@gmail.com

Participant

47

Afam Kasim

The Albino
Foundation

Abuja

08057019426

Afamkasim.anouna@yahoo.co.uk

Participant

48

Kabir Lawal Ruma

Ministry of
Education, Katsina

Katsina

08069823866

kabirlawalruma@gmail.com

Participant

49

Sule Abubakar

Ministry of Health,
Kebbi

Birnin Kebbi

08066100638

sulewasagu@yahoo.com

Participant

50

Ilori Muyiwa

TYDF

Abuja

08064479558

Ilorimuyiwa1@gmail.com

Participant

51

Alpha Bah

ADEA

Gambia

+2209234663

abahsey@gmail.com

Consultant

52

Nduka Ngozi

Federal Ministry of
Education

Abuja

08037881100

Ngozinduka2007@yahoo.com

53

Claris Ujam

Federal Ministry of
Education

Abuja

08039190932

Clarisujam@gmail.com

54

Nwaorgu L

Federal Ministry of
Education (FEQAS)

Abuja

08133918813

55

Usman Auta

Federal Ministry of
Education, Nasarawa
State

Lafia

08038247561

iskeana@yahoo.com

Participant

56

Muazu Abdullahi

MOEST, Kaduna

Kaduna

08036424617

muazula@gmail.com

Participant

57

Dr. Hafsat Lawal

NTI

NTI HQs Kaduna

08033203305

hafsatlkontagora@gmail.com

Participant

58

Shehu Othara

SUBEB Kaduna

Kaduna

08023112344

shehukulu@live.com

Participant

59

Alh Wahab Lawal

SUBEB Kwara

Ilorin

08064877648

Lawalwahab56@gmail.com

Participant

60

Otiaru F

Federal Ministry of
Education

Abuja

08023141768

florijay@yahoo.com

Participant

61

Suleiman Dayo

National Library

Abuja

08023021057

Otunbadayoneolu@yahoo.com

Participant

62

Esinwoke S

Federal Ministry of
Education

Abuja

08037191805

chijkelo@yahoo.com

Participant
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S/N

Name

Organization

Address

Phone

Email

Role

63

Adedoyin Adesina

EDOREN

EDOREN

07037703789

adeoyinoluleye@yahoo.com

Participant

64

Matthews Nganjizor

Federal Ministry of
Education

Abuja

07068141634

nganjiomat@yahoo.com

Coordinating
Communique
Group

65

Osinusi Olujimi

Federal Ministry of
Education

Abuja

09035340848

osinusijimi@gmail.com

Coordinating
Communique
Group
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B.2

List of Paticipants at the Panel 2 - Inclusive Learning: Curriculum Intervention

S/No NAME

ORGANISATION/SPONSOR

PHONE

EMAIL

1.

Jonathan I. Bumkeng

DPRS,MOEST, Markudi, Benue

08030692927

Jonerbumkeng@gmail.com

2.

Halimatu S. Idris

Ministry of Education, Katsina

08036258324

halimatuidi@yahoo.com

3.

Joan Osa Oviawe

SUBEB, Benin City, Edo State

08120069077

joosa26@yahoo.com

4.

Yakubu U. Salisu

Dept of Planning, Research and Statistics, MOEST, Kaduna

08065618034

ubalesalisu@gmail.com

5.

Abubakar Ahmed Sokoto

DPRRS, MHE, SOkoto

08060663660

Abubakarahmed311@gmail.com

6.

Jide Egunjobi

Ministry of Education Science and Technology

08033238261

jidegun@ymail.com

7.

Steve D. Oluwaniyi

National Mathematical Centre, Abuja

08036443805

fsoomooga@yahoo.com

8.

Sule E. Marvis

Federal Ministry Of Education, Abuja

08142386759

ebahimavis@gmail.com

9.

Richard N. Agam

SMOE, Calabar

08102922890

richardagam@rocketmail.com

10.

Mbonu Theresa O.

Education Sector, FCT, Abuja

08037876544

teesody@yahoo.com

11.

Stella Adagiri

Portsbridge, Abuja

08091103344

stadagiri@gmail.com

12.

Ado Naiya Idris

COEGUMEL, Jigawa State

08039314340

anigarki@gmail.com

13.

Bello Yusuf Danchadi

SUBEB, Sokoto

08035075259

belloyusufdanchadi@gmail.com

14.

Louisa Wuddingham

British council, FCT

08033147174

Louise.Wuddfy@britishcouncil.com

15.

Modupe Adefeso-Olateju

TEP Centre, Lagos

08033105330

Mo.olateju@tepcentre.com

16.

John Edeh O.

NMFE, Abuja

08030770109

Imisijon2004@yahoo.com

17.

Ojo, M. Oluwafemi

Federal Ministry Of Education, Abuja

07063423653

ojofunmi@gmail.com

18.

Usaini Akelu

Kano State Government

08036302451

husainijarmice@gmail.com
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S/No NAME

ORGANISATION/SPONSOR

PHONE

EMAIL

19.

Zubairu M

Federal Ministry Of Education, Abuja

08037185433

20.

Ugwuja, C.J.

Federal Ministry Of Education, Abuja

08025931693

chinyereugwuja@yahoo.com

21.

Tony Ogwuche

Federal Ministry Of Education, Abuja

08035992587

ogwucheanthony@gmail.com

22.

Onwuakpa, F.I.

NECO, Minna

08023806111

Felixonwuakpa@gmail.com

23.

Sule Haruna

Jigawa State College Of Legal Studies, Ringim

08038396903

drsuleharuna@gmail.com

24.

Saleh Abubakar Yaku

SMOE, Jos, Plateau State

08036552091

Salehabubakar58@gmail.com

25.

Lois Danladi Musa

SMOE, Bauchi

08052361970

nymphaslois@gmail.com

26.

Garba Shehu

Aminu Kano College Of Islamic Legal Studies

07063238187

profgshehu@gmail.com

27.

Awoyinfe Obashola

NMEC, Garki, Abuja

08121238813

williamlopede@yahoo.com

28.

Nandi Chetden

EDOREN, Utako, Abuja

08036326977

Nandi.Chetden@edoren.org

29.

Bosun Ayemoba

Federal Ministry Of Education, Abuja

08023125895

bayemoba@yahoo.com

30.

Onoja Joy E.

Federal Ministry Of Education, Abuja

08037135652

eneomari@gmail.com

31.

Otunola A.

Federal Ministry Of Education, Abuja

08053943063

abdulgafaro@yahoo.com

32.

Suleiman Obehi

Federal Ministry Of Education, Abuja

08065683635

obehis@yahoo.com

33.

Patrick Francis

Federal Ministry Of Education, Abuja

08068674544

francisosopat@gmail.com

34.

O.F. Olatunji David

Federal Ministry Of Education, Abuja

08023125895

folatunjisp@yahoo.com

35.

Onwuakpa, F

NECO, Minna

08023806111

felixonwuakpa@gmail.com

36.

Chioma Nwadu

Federal Ministry Of Education, Abuja

08033171817

dr.cnwedei@gmail.com

37.

Bilyaminu Bello Inuwa

NEIPlus, Abuja

08069718239

bilyaminub@crea-neiplus.com
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S/No NAME

ORGANISATION/SPONSOR

PHONE

EMAIL

38.

Emma Gremley

British Council, Nairobi, Kenya

+254727648433

emma.gremley@britishcouncil.or.ke

39.

Esohe Eigbike

DFID, Abuja

08172490662

e-eigbike@dfid.gov.uk

40.

Igbinevbo, Famous I.

Ministry Of Education, Benin, Edo State

08034311722

imaevbo@gmail.com

41.

Adeola Ebenezer

Retired Dir, Federal Ministry Of Education

07035386171

ebentayoad@yahoo.com

42.

John Simpson

British Council, Kigali, Rwanda

+250783284803

John.simpson@britishcouncil.org

43.

Maryam Salau

Note Taker

08034590762

maryamsalau@gmail.com
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B.3

List of Paticipants at the Panel 3 - Inclusive Learning and Systems Interventions

S/N

NAMES

ORGANISATION

ADDRESS

PHONE

EMAIL

1

Danat S.J.

FME

Abuja

08057959001

danatsimon80@gmail.com

2

Udoudoakpan S.B.

FME

Abuja

08038939615

broccosam@gmail.com

3

Olusola Alonge

RANA

Abuja

08039153719

oalonge@ahnigeria.org

4

Chinwe Ogu

NABTEB

09098652579

nabtebabujaliaison@yahoo.com

5

Sessi Fagbeji-Agemo

French Language Village

Badagry

08037698180

sssmargaret@yahoo.com

6

Umar I. Jaja

SUBEB

Bauchi

08029414334

umarjaja701@yahoo.co.uk

7

Bakori Husseini

RANA

Abuja

07031181411

hbakori@ahnigeria.org

8

Dr. A.A. Ladan

FCE Zaria

Zaria

08064389141

aaladan101@gmail.com

9

Fatima Sade

DFID

Abuja

08036650016

fatima-sade@dfid.gov.uk

10

Allwell C. Achumba

CPN

Abuja

08033340100

allwellas@yahoo.com

11

Gidado Tahir

University of Abuja

Abuja

08055137890

tahir_gidado@yahoo.com

12

Stella Okafor

CAADEI

Abuja

08037831569

ebyruby@yahoo.com

13

Bitrus Gorip

PSUBEB

Jos

08030596002

bitrusgorip@yahoo.com

14

Onanuga A.O

FME

Abuja

07062429945

olujimi@yahoo.com

15

Atere Aminat

MOE

Oyo

08033601847

atereaminat11@gmail.com

16

Dr. Gimba V.K.

EDOREN Fell.

Kaduna

08036839965

gimba1972@gmail.com

17

Paulina Pam

TRCN

Abuja

08036068588

paupaulina61@yahoo.com

18

Zubairu M.

FME

Abuja

08037185433

zubairumuhammed@yahoo.com

19

Otunola A.

FME

Abuja

08053943663

abdulgefero@yahoo.com`

20

Bashir Ibrahim

FME

Abuja

08066466045

abooalamin@gmail.com

21

Ayo Olachu

USAID ECR

Bauchi

08037031195

ayoo@crea-nigaccess.com

22

Oshatimehin D.A.

SUBEB (CHM)

Kogi

08065542062

oshatimehindeborah@gmail.com

23

Alnoor

TDP

Tdp

08131741913

alnoor.zida@tdpnigeria.org

24

Salisu Zakari Hadejia

SUBEB (CHM)

Jigawa

09022961402

salisuhadejia@gmail.com
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S/N

NAMES

ORGANISATION

ADDRESS

25

Chinedu Anando

TDP

Abuja

26

Makoju Gladys

FME Retiree/Consultant

Kogi

08043143107

gmakoju@yahoo.com

27

Durojaiye Davids

NMC Abuja

Kwali

08036240243

Oluk4christ@gmail.com

28

Fadokun James

NIEPA

Ondo

07036879357

jamesfad2000@yahoo.com

29

Fashina Kayode

FME

Abuja

08059458034

kayodefashina@yahoo.com

30

Ene C.U.

FME

Abuja

0806569872

enecordelia@gmail.com

31

Ocheido James

FME Tertiary

Abuja

08036015784

jimidoko@yahoo.com

32

Abdulrahman U.M.

AR TDP

Tdp Abuja

08069557522

abdurahman399@gmail.com

33

Aliyu Usman

EDOREN

Abuja

0803452154

aliyusman2007@gmail.com

34

Dr. Philip Tachiu

SUBEB Benue

Makurdi

08039318161

ptachiu.coramdeo@gmail.com

35

Nguyan Teese

TDP

Abuja

36

Aje Maikarfi

FME

Abuja

07065356328

aje.livinus@gmail.com

37

Prof. M. Afolabi

Lib.Reg.Council, Nigeria

Abuja

07038987893

mafolabi@lrcn.gov.ng

38

Fatima Jiddum Ahmed

FME

Abuja

08083111295

fatimad@yahoo.com

39

Emma Mba

TDP

Abuja

07089030249

Emma.mba@tdpnigeria.org

40

Osarenno OjoAromokudu

Yela Educational Service

Lagos

08159196459

yemiojoaromokudu@yahoo.com

41

Ali Bwala

TDP

Abuja

08027918553

alibwala@mottmac.com

42

Musa Lawal Imam

SUBEB (Kaduna)

Kaduna

08033637153

musaimamu@yahoo.com

43

Damisa George E.

SUBEB

Lokoja

07033759778

44

Onwukwe Precious

FME

Abuja

08134525100

45

Eunice S.

FME

Abuja

07031210332

46

Maureen A.

FME

Abuja

07030853790
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Annex C
C.1

Presentations and Speeches

Opening Address

REMARKS BY THE HONOURABLE MINISTER OF STATE FOR EDUCATION, PROFESSOR ANTHONY ONWUKA
AT THE 2017 ANNUAL EDUCATION CONFERENCE HELD AT ABUJA NICON LUXURY HOTEL ABUJA ON 23RD
NOVEMBER 2017
The Honourable Speaker
Distinguished Guests,
Ladies and Gentlemen.
I would like to express, on behalf of the Ministry and our Agencies our heartfelt gratitude to the Honourable
Speaker of the Federal House of Representatives Honourable Yakubu Dogara for gracing the 2017 Nigeria’s
Annual Education Conference.
We warmly thank the Minister of Education for your quality leadership for the education sector. Our
gratitude also goes to EDOREN an organ of UK Aid DFID for taking the bold step to collaborate with the
Ministry and ensure the success of the 2017 Annual Education Conference. I would like to warmly appreciate
all the partners who have given support to making the opening ceremony a success. Among them are British
Council, the World Bank, USAID and TDP.
We are indeed grateful to the lead paper presenter a rare scholar and a pride of Africa, who travelled all the
way from the ADEA office in Zimbabwe for today’s conference. The paper presented by Professor Ibrahim
Bah- Lalya will in no small measure support the efforts of the Ministry to roll out more programmes with
regards to achieving inclusive education in the country.
It is compelling to deploy transparency efficiency and integrity in the revitalisation of existing framework to
supporting government in administrative and professional efforts towards achieving inclusive education in
the country through innovative strategies such as:
•
•

•
•
•
•
•
•
•

Adequate planning which must be proactive and realistic and take into consideration the peculiar and
undeveloped nature of special education be put in place.
Campaigns to enlighten all the stakeholders in the education of children with special need be done in
addition to aggressive awareness campaigns to reach out to parents of normal children who need to be
receptive of special needs children.
Professionals and stakeholders should work towards getting the National Assembly to legislate the
creation of a special fund for the Special programmes and projects and education in general
The Federal Ministry of Education and all the stakeholders should also be actively involved in the
following identified MSP strategies:
Conduct of community and household mapping of OOSC in 774 LGAs to identify under-served and
unreached area.
Conduct of mass sensitization campaigns annually in 19 focal states in line with the National Enrolment
Drive Framework to mobilize communities to increase girl-child enrolment in basic education.
Provision of a meal per day to school children annual as an incentive to increase enrolment in basic
education schools at a ratio of 25% in year 1,45% in year 2 and 30% in year 3.
Construction of additional 287,500 classrooms over the next three years (2017-2019) across the
country in order to expand school’s infrastructure for basic education.
Reactivation of 14 Vocational Training/Special Schools for out-of-school boys in the South East and
South South geo-political zones.
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•
•
•

•

Recruitment and training of 287,500 new basic education teachers over the next three years (20172019).
Recruitment and training of 21,562 mew female basic education teachers over the next three years
(2017-2019).
Monitoring the implementation of the National Enrolment Drive Strategy for out-of-school children in
the 36 states and FCT
Introduce morning and afternoon sessions in existing schools using current infrastructure

The Ministry is happy that the conference has x-rayed stakeholder’s perceptions on the strategies of
achieving inclusive education various angles
At this juncture may I also appreciate the support of Chief Executive Officers of the Agencies of the Ministry
to the successful hosting of this conference. It is highly commendable. I recognise and appreciate all the
representatives of the Government Ministries and Agencies at the Federal and State levels especially the
Ministries of Education, the UBEC and SUBEBs personnel for setting aside all activities to participate in this
Annual Education Conference here in Abuja.
Indeed, we are indebted to all of you here, including the men and ladies of the Press, for gracing this historic
conference and making it memorable.
I am indeed thanking you for your gesture of this magnitude for our Nigerian children and their teachers. This
invaluable support extended to this ceremony and to education in general by stakeholders and our partners
and the broader Nigerian society is highly appreciated. This shows that education is a societal issue that calls
for positive partnership and engagement of all.
I appreciate you all wholeheartedly, for ensuring that the opening ceremony 2017 Nigeria’s Annual Education
Conference is a huge success.
Thank you all and God bless.
I thank you all.
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C.2

Keynote Address

SPEECH OF THE HONOURABLE SPEAKER, FEDERAL HOUSE OF REPRESENTATIVES, HONOURABLE YAKUBU
DOGARA AT THE THIRD NIGERIA’S ANNUAL EDUCATION CONFERENCE HELD AT NICON LUXURY HOTEL
ABUJA ON 23RD NOVEMBER 2017.
INTRODUCTION
PROTOCOL
The readiness for inclusive education varies from one nation to another, while countries in the advanced
economies have gone beyond figurative provisions to full inclusion, Nigeria and most countries of Africa, are
still struggling with the issues of providing for all categories of learners , children and adult alike especially
those with vulnerable situations. The future of the country depends on education and all hands must be on
the deck for the country to achieve total inclusive education at the shortest possible time
WHAT IS MEANT BY INCLUSIVE EDUCATION
Inclusive education
UNESCO (2009): ‘Inclusive education is a process of strengthening the capacity of the education system to
reach out to all learners’. As an overall principle, it should guide all education policies and practices, starting
from the fact that education is a basic human right and the foundation for a more just and equal society’.
It implies a radical reform of the school in terms of educational policy and curricular frameworks, which
includes educational content, assessment, pedagogy, the systemic grouping of pupils within institutional and
curricular structures.
It is based on a values system that welcomes and celebrates diversity arising from gender, nationality, race,
language, social background, level of educational achievement, disability, etc. Inclusion also implies that all
teachers are responsible for the education of all learners.
“With an estimated 13.2 million children out of school, high illiteracy level, infrastructural deficit and decay,
unqualified teachers, and inadequate instructional materials, etc. we can clearly see the urgent need for
inclusive education through innovative strategies.
The conference must among other things, focus on evolving strategies that will address the challenges of
basic and secondary education, teacher training and professional development; technical and vocational
education for us as a nation to achieve inclusive education.
With regards to special education, the country witnessed various interventions by the faith-based partners
since 1945 until 1977 when the legislation to address the problems of children and adult that are physically
challenged emerged: for example, the Plateau State Handicapped Law ‘’ of 1981. Ditto in 1993, that the
Federal Government enacted the first and only legislation on the handicapped. The 'Nigerians with Disability
Decree' was enacted to "provide a clear and comprehensive legal protection and security for Nigerians with
disability, as well as establish a standard for enhancement of the rights and privileges, guaranteed under this
decree and other laws applicable to the disabled in the Federal Republic of Nigeria" (Federal Republic of
Nigeria, Nigerians with Disability Decree 1993).
At the level of policy provisions, special education has fared better. It is however a different ball game when
it comes to the implementation of the policy declarations.
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Aside from the policy provisions, the other aspects of the policy particularly those dealing with
administration, integration, provision and management of facilities and identification of children with special
needs, for the purpose of enrolment for services, exists more at a low level.
This situation has led to low enrolment of children with special needs in schools and other service outlets.
For instance, enrolment of school age children with handicaps, stands at 0.42% (13), while that of their
normal school going counterparts is around 67.05% (14).
While progress has been made towards the Education for All (EFA) goals and the Millennium Development
Goals (MDGs) , there is now a stronger focus on those learners who are still out of school or are hard to reach;
this being the main thrust of the SDGs 4 and 5.
The conference is enjoined to note that more attention should be paid to many children and young people
who attend school but who are excluded from learning, who may not complete the full cycle of primary
education or who do not receive an education of good quality. Today, globally more than 75 million children
of primary school age are not enrolled in school; more than half of these are girls. Seven out of ten live in
sub-Saharan Africa or in South and West Asia. Poverty and marginalization are the major causes of exclusion
in most parts of the world. Households in rural or remote communities and children in urban slums have less
access to education than others. The efforts is not just to ensure enrolment but the system should ensure
retention and completion.
The conference should also focus on adult education needs an aspect of inclusive education that has been
partially neglected. There are over one million illiterate adults in Nigeria. The adults need to be provided with
learning opportunities since the ultimate goal of inclusion in education is concerned with an individual’s
effective participation in society and of reaching his/ her full potential
With regards to curriculum, I urge to participants to look into curriculum as an innovative strategy to achieve
inclusive education in the country.
It is pertinent to state that inclusive curriculum as one critical area that accommodates the needs of all
learners also aims to successfully educate all learners while celebrating the resulting diversity.
An inclusive curriculum addresses the child’s cognitive, emotional, social and creative development. It is
based on the four pillars of education for the twenty-first century – learning to know, to do, to be and to live
together.22 It has an instrumental role to play in fostering tolerance and promoting human rights, and is a
powerful tool for transcending cultural, religious, gender and other differences. An inclusive curriculum takes
gender, cultural identity and language background into consideration. It involves breaking negative
stereotypes not only in textbooks but also, and more importantly, in teacher’s attitudes and expectations.
Multilingual approaches in education, in which language is recognized as an integral part of a student’s
cultural identity, can act as a source of inclusion. Furthermore, mother tongue instruction in the initial years
of school has a positive impact on learning outcomes.
We cannot progress beyond the level and standard of our education, it is those who acquire the most
qualitative education, equipped with requisite skills and training, and empowered with practical knowhow
that are leading the rest. It is therefore important to promoting inclusive education which simply means
stimulating discussion, encouraging positive attitudes and improving educational and social frameworks to
cope with new demands in education structures and governance. It involves improving inputs, processes and
environments to foster learning both at the level of the learner in his/her learning environment and at the
system level to support the entire learning experience. Its achievement rests on governments’ willingness
and capacities to adopt pro-poor policies, addressing issues of equity in public expenditures on education,
developing intersectoral linkages and approaching inclusive education as a constituent element of lifelong
learning.
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The conference should endeavour to work on how to achieve inclusive education with enhanced quality in,
and access to, education at all levels and on how to remove challenges in the sector that will debar the
country from attaining the SDGs goals and the desire to be among the top 20 economies by year 20: 2020.
Finally, I wish to express my hope that this conference will provide a good platform for participants to engage
in vigorous debate on some of the important issues affecting the future of education in the country.

© EDOREN

50

Nigeria’s Annual Education Conference 2017: Summary Report

C.3

Lead Presenter’s Paper – Professor Ibrahim Bah-Lalya

Presenter: Pr. Ibrahima Bah-Lalya
With inputs from Pr. Gidadio Tahir
Mr. Alpha Bah
INTRODUCTION
I would like on behalf of the ADEA Executive Secretariat and Steering Committee to express here our deep
appreciation for being invited to this very important gathering. ADEA is particularly grateful to the Planning
Committee of the 2017 Nigeria's Annual Education Conference for its selection as Lead Presenter. We humbly
accept your choice and we are honored to perform such an important duty. This is an indication of the strong
partnership existing between ADEA and Nigeria.
First, we would like to applaud the presence of His Excellency The Speaker, House of Representatives of the
Federal Republic of Nigeria, Honorable Yakubu Dogara. His attendance and his contribution to this plenary
session is an indication of the interest, hopes and expectations that the entire country is anticipating from
the outcomes of this conference.
There is no doubt that today education goes beyond mere schooling to power. It is acknowledged worldwide
that education provides the power to improve one’s economic and social condition, boost self-esteem,
participate more resourcefully in social activities and above all engage effectively in political life at local, state
and country levels. It is no wonder therefore that, most countries and international organizations that are
concerned with education have passed laws that clearly make it unlawful to deny anyone the right to
education. The 1948 Declaration of Human Rights, the 1989 Convention on the Rights of the Child, the 1994
Salamanca Statement and Framework and several other conventions, laws and frameworks unambiguously
recognize and emphasize the rights to education.
As UNESCO stated, it shall be forbidden to engage into any form of “distinction, exclusion, limitation or
preference which, based on race, color, sex, language, religion, political or other opinions, national or social
origin, economic conditions, or birth has the purpose or effects of nullifying or impairing equality of treatment
in education” (1960 Convention Against discrimination. UNESCO, 1960)1.
However, incidences of discrimination in education is widespread in spite of these legal provisions.
Discrimination is often embedded in social and economic inequalities that are perpetuated through social
practices, beliefs, political routines, cultural misconceptions or, simply, individual interests. This leads
naturally to marginalization.
In the education sector, marginalization could be understood as “a form of acute and persistent disadvantage
rooted in social inequity and other adverse effects. It usually starts early, long before school age and it
continues into adult life”. In this context, School is a critical stage. It could be used as a mean to combat
marginalization to step out of poverty and engage into a greater social mobility. School could be a powerful
tool to alter the transmission of marginalization, which begins with early childhood disadvantages and may
continue long after school age period if nothing is done to stop it. As UNESCO stated it, “for the marginalized,
education can be a route to social mobility and a way out of poverty” (UNESCO, Reaching the marginalized)
Unfortunately, school could also be a means to perpetuate inequalities and reinforce disadvantages. In such
a case, it is a door opened to backwardness and to domination by other more efficient systems and societies
and could become a recipe for social disturbance within a community.

See also the 1948 Declaration of Human Rights and the 1989 Convention on the Rights of the Child, 1994 Salamanca Statement
and Framework
1
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Today we are in a situation where the knowledge-based economy and way of life have taken over throughout
the World, it is indefensible not to include everybody in the move towards quality Education for All.
Unfortunately, marginalization is too often a peripheral concern principally because the marginalized has a
weak voice in shaping political decisions. For this reason, the 2017 Nigeria's Annual Education Conference
(NAEC) has decided to bring the issue to the front burner of the national discourse in Nigeria.
THE NIGERIAN CASE
With an estimated population of 158,423,182 million people in 2013, Nigeria has the highest population in
Africa. Made up of thirty-six States and a Federal Capital Territory, it is also among the largest on the
continent, in terms of land mass. The country’s educational system reflects more or less its political and
administrative setting with a Federal Ministry of Education, the thirty-six State systems, the Federal Capital
Territory educational system and numerous other local systems. The Nigerian Federal Government plays a
considerable role, through its national commissions and other means, in addressing the needs of the entire
country educational system.
Although provisions are made for it within the UBE law, majority of Nigerian children do not attend
kindergarten. Typically, primary education begins therefore at the age of six for the bulk of Nigerians
youngsters. Primary school lasts for six years and at the end of it, pupils are required to take the Common
Entrance Examination to qualify them for admission into the Federal and State governments’ secondary
schools. Upon securing admission students spend three years in junior secondary schools, culminating to the
9-years of compulsory free basic education. This scheme is monitored by UBEC although states own each
state government funded secondary schools. At the end of the first three years of secondary education,
students spend another three years in Senior Secondary Schools. At the end of senior secondary education,
students have options of taking a number of examinations that may qualify them for admission into any postsecondary institution in the country, whether mono/polytechnic, college of education or university. It should
be noted that private organizations, aside from the State and the Federal governments, own and manage
secondary schools in Nigeria. Furthermore there are at two Federal Government Colleges in each state of the
federation. These schools are directly funded and managed by the Federal Government, through the Federal
Ministry of Education.
A part of the formal system, the country policies, especially those encapsulated in the UBE Law, support the
the promotion of adult literacy for those who have been unable to attend formal schooling at the official
school age. It does also support preschool education, although it only got mandatory much later. (Uwaifo &
Uddin, 2009).
Immediately after Nigeria gained independence in 1960, it decided that education was the major means to
combat backwardness so as to bring about social and economic development in the country. Hence, it
initiated several policies and programs to increase access to education. However, significant regional and
gender gaps inherited from the colonial era, coupled with recurrent political disturbances, make such policies
difficult to implement. As Aguolu observed, the coastal areas and other southern parts of the country had
more educated elite and more school infrastructures because of the longer history of missionary settlements
and the British rule that allowed provinces to progress at different paces. In the Northern parts, a
combination of geographic conditions and a slow acceptance of Western education resulted in a low
penetration of western education in that region (Aguolu, 1979).
In 1976, a first major reform initiative was undertaken to correct this situation through the launching of a
nationwide Universal Primary Education (UPE) scheme. This reform mainly strove to provide tuition-free
universal education to all primary school going children, with special attention to the underprivileged regions
and groups.
Several evaluations reports on UPE showed mixed results. Although the aim to increase access was relatively
successful, the equity goal was far from being achieved as the proportion of out-out-school and drop- out
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children continued to be too high. Consequently, UPE was revised on several occasions, in 1981 and 1990.
However, the outcomes continued to remain unsatisfactory. Finally, the country decided to replace this
scheme with another major initiative, launched in 1999, and known as the Universal Basic Education, UBE.
The main goal of this undertaking was to have “free, universal and compulsory basic education for every
Nigerian child aged 6-15 years”.
A part of its main trust, which was to improve access and equity in general, UBE has five other major thrusts
that were designed to reach the unreached:
1. an early childhood education program to address kindergarten;
2. a functional literacy, numeracy and life skill program mainly for adults, persons aged 15 years and
above,
3. out-of-school, non-formal program for updating knowledge and skills for the dropouts;
4. special programs targeting the marginalized groups such as girls and women, nomadic populations, outof-school youth and the Qur'anic/Tsangaya school students; and
5. “non-formal skills and apprenticeship training for adolescents and youth, who had not benefited from
formal education”.
This notwithstanding UBE program could not take-off until in May, 2004, when the UBE Act came into partial
operation.
Access to primary and secondary schooling is required by law to be open, free, mandatory, and universal to
all children irrespective of religious affiliation, although according to several studies, de facto discrimination
and inequalities based on gender, socio- economic status, and religion have continued. As observed by
Omwuameze (2013) “so far, the major achievement of national policies on education in Nigeria is the
unprecedented increase in enrolment since independence, which at the same time, is accompanied by wide
gender, regional, and socioeconomic inequalities. Women, poor children, and children from the northern parts
of the country are still more likely to be victims of out-of-school, grade repetitions, school drop-outs, and overaged grade entry”.
Today, Nigeria is credited with one of the highest school population growth in Africa. In response to the
increased level of government resources and other incentives disbursed for education, primary education
enrollment rose significantly during the UPE era. Federal statistics indicate, for example, that enrolment
increased from 4.4 million in 1974 to 13.8 million in 1981 2. During that period, increases in enrolment at the
secondary and tertiary levels as well as expansion in the number of institutions at all levels of education
improved significantly (Csapo, 1983).
The rapid increases in numbers put considerable pressure on the system. Consequently, the quality of
education dropped significantly. A combination of a shortage of qualified teachers, socio-political upheavals,
insufficient infrastructures and education materials, difficulty to manage growth and other factors led to
lower quality education, at least in most public schools. Several studies have concluded that the phenomenal
increases in enrolment in Nigeria may have been achieved at the expense of quality (Bruns, et. al., 2003).
Poor women and children from disadvantaged groups had to pay the highest price for this deterioration. Not
only did enrolment follow-through within these groups, but dropout also remained significantly high. For
instance, the 2009 ADEA Peer Review revealed that over 38 million children were out-of-school, and over 23
million Nigerian adults and youth were still illiterate or at best poorly literate despite considerable efforts
made by the country authorities and their partners, at various levels, to address challenges related to access
and equity (Bah-Lalya, et.al. 2015).

2

Federal Office of Statistics, Annual Abstract of Statistics
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Beyond the issue of reaching-out to such a huge number of children and youth, several studies have
highlighted quality issues a very significant one. Additionally, substantial disparities among schools continue
to exist. As noted earlier, these disparities have strong implications on the balance between regions and
ethnic groups.
Considering this complex and disturbing situation, the Federal Government and its partners have been
looking for strategies to reverse such trends. Inclusive Education seems to have provided some interesting
options, the assumption being that working towards this form of education is a condition for the
development of more inclusive, peaceful and economically prosperous societies.
I.

INCLUSION, A SOLUTION TO MARGINALIZATION?

According to the UN, Inclusive Education refers to strategies that seek “to address the learning needs of all
children, youth and adults with a specific focus on those who are vulnerable to marginalization and
exclusion”.
This vision of inclusive education was adopted at the 1994 Salamanca World Conference on Special Needs
Education. It is based on the fundamental principle that education is a basic human right and foundation for
a more just and equal society. It was reaffirmed by the 2000 Dakar World Education Forum, and reiterated
at the 2015 Incheon Conference and forms a significant component of the 2030 global agenda for sustainable
development.
Actually, Sustainable Development Goal 4 clearly recommend to “ensure inclusive and equitable quality
education and promote lifelong learning opportunities for all”.
4.a Target in particular recommends to “build and upgrade education facilities that are child, disability and
gender sensitive and provide safe, non-violent, inclusive and effective learning environments for all”.
Almost the same goal is stated with the African Union Agenda 2063. Aspiration of this agenda is to have a
prosperous Africa, based on inclusive growth and sustainable development. Aspiration 6 in particular, call for
an “inclusive continent with no child, woman or man will be left behind or excluded on the basis of gender,
political affiliation, religion, ethnic affiliation, locality, age or other factors”.
In the same vain, the Continental Education Strategy, CESA 16-25, advocates for inclusive and equitable
education with necessary conditions for lifelong learning.
Inclusive education is about putting the right to education into action by reaching out to all learners,
respecting their diverse needs, abilities and characteristics. It arises from the Salamanca statement and
stands against all kind of marginalization. The Salamanca resolutions clearly state that “schools should
accommodate all children regardless of their physical, intellectual, social, emotional, linguistic or other
conditions. This should include disabled and gifted children, street and working children, children from
remote or nomadic populations, children from linguistic, ethnic or cultural minorities and children from other
disadvantaged or marginalized areas or groups”.
These conditions create a range of different challenges to school systems. First, the conditions of the
marginalized are globally identical and have a lot to do with poverty, gender inequality, ethnicity, language,
relative isolation of the place where they live, disabilities, stigmatization, social discrimination, and others.
These general global characteristics could very well apply to Nigeria as well.
Second, the circumstances that shape marginalization are highly varied. A child from a cattle-breeding family
in rural Borno does not experience the same kind of challenges as a street child from Lagos or a child of
fishing family in Cross River State. One of the main challenges for decision makers is therefore, how to be
able to accommodate both the needs to enact policies that are broad enough and could operate within a
coherent framework throughout the entire country on the one hand and provide for the diversity that
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characterizes the targeted groups, on the other hand. As observed in the ADEA 2012 Triennial,
“socioeconomic and physical needs are so varied that diversification, flexibility, and adaptability are key to
effectively developing education, training and empowerment programs for them. Mainstreaming strategies
could be implemented wherever possible but out-of-school pathways must be privileged in cases where the
Educationally Disadvantaged Learners have specific socioeconomic requirements that could not be
accommodated within ordinary settings”.
Third, implementing Inclusive Education strategies could help in overcoming marginalization by giving
disadvantaged children access to good-quality education, more so when it focuses on the well-known
UNESCO Inclusive Education Triangle schematic, which addresses: (I) The Learning Environment, (II)
Accessibility and Affordability; and (III) Entitlement and Opportunities, as depicted below:

This means that the type of education to implement takes into consideration factors that are within the realm
of the schools as well as those related to the educational system as a whole. Moreover, such strategies in
education have to be backed by wider interventions, including investment in social protection, legal
provisions to counteract discrimination and wider empowerment measures. The challenge is to ensure that
education policies and broader anti-marginalization policies operate within a coherent framework.
To summarize, Inclusive Education could play a critical role in helping the marginalized if and when such
measures as below are effectively taken. These are :
1. strategies that could be set in motion in order to reach all the marginalized;
2. how to make the curriculum to be more responsive to the diversified needs of learners and at the same
time ensure that such curriculum is unified and coherent so that everybody can identify with it, and
3. how to mobilize sufficient resources for such systemic change?
Considering these three key issues, ADEA had developed a kind of a shopping list, that could serve as a basis
for discussion by this Conference during its break-away sessions planned after the Plenary.
1. Regarding Inclusive Education as a means to improve access and equity for the EDL
• Increase public spending on education;
• Bring classroom closer to the marginalized and support community initiatives through addressing the
challenges of physical as well social distances between school and the learner;
• Adapt education to local contexts;
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•
•
•
•
•
•
•
•

Provide second chance to out-of-school children and youth who have abandoned school too early;
Improve access for children with disabilities, by providing ramps, toilets, transport systems, etc.;
Use new technologies to facilitate learning processes and adapt them to specific needs;
Improve infrastructures in a way to prioritize disadvantaged areas, especially those which experienced
conflicts and other civil disturbances;
Drastically minimize informal school fees;
Strengthen overall accountability;
Synergies with national plans and strategies;
Address the interlocking structures of disadvantage by:

making education affordable,
developing an inclusive learning environment , taking into consideration parental influence, home
backgrounds, student characteristics, including the gender biases, ethnicity, language spoken at home if
different from the linga franca and the school as a whole, ,
legislating to counter discrimination,
investing in social protection,
having the law supported by political mobilization and the development of broad-based alliances to
advance Education for All, and
strengthening social protection measures to build the resilience of vulnerable households
2. Improving the curriculum to address both the need for diversity and unity of teaching learning
processes
• Raise average learning standards;
• Involve families of children with disabilities advice curriculum adaptations and teaching methods, as
they often know best what the functional limitations as well as strengths of their children are;
• Use new technologies;
• Provide motivated and well-trained teachers, preferably from the marginalized groups;
• Ensure that teachers are deployed where they are the most needed, and provide financial incentives
for them;
• Train teachers to address marginalization;
• Provide special incentives for teachers working with the disadvantaged;
• Teach in an appropriate language, noting that overcoming underlying causes of marginalization
associated with language requires more than bilingual provision and that language is wrapped up with
cultural identity;
• Introduce and develop intercultural education wherever needed and possible;
• Challenge the stereotypes wherever they are noticed;
• Widen empowerment measures to ensure that education policies and broader anti-marginalization
policies operate within a coherent framework;
• Monitor the progress through partnership approach, which would involve institutions such as ADEA’s
WGMPS.
3. Resource mobilization for implementing Inclusive Education
• Properly finance schools;
• Develop a robust social protection mechanisms to keep children at school and healthy, such as Cash
Transfer, school feeding/take home programs, removal of school fees, financing from Direct
Hydrocarbon Taxes, etc.;
• Have it accompanied with training, equipment and regular monitoring;
• Decentralize and target transfers to regions of high deprivation, seek to direct public spending towards
marginalized regions and groups, develop positive discrimination in favor of the provinces and areas
with high levels of poverty, large ethnic minority population, geographical disadvantages, etc.
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KEY RECOMMENDATIONS
The issue of using inclusive education to address, among others, marginalization in Nigeria is very promising.
It has been discussed at length and a paper was presented by this country on it, in cooperation with ADEA,
during the Ouagadougou 2012 Triennial.
In the same vain, the 2017 Triennial identified 9 strategic interventions to be addressed in order to meet the
2030 and the 2063 goals. These include working on i) quality of learners, ii) quality of processes and teachers,
iii) quality of contents, iv) dealing with gender inequalities, v) inclusion of the “marginalized”, vi) provision of
an Integrated Early Childhood Development (DIPE) and basic education for all, vii) Continuum of EducationTraining, viii) development of the higher education sector, ix) use and promotion of ICT.
However, a rapid survey following the External Evaluation of RAYL in 2017 has indicated that there has been
little progress compared to the situation in 2012. Therefore, most of the recommendations made then still
stand. For your noting, they are reproduced and presented as Annexure 2 below. I take the liberty to update
and summarize them. However, the issue of the marginalized in Nigeria is quite complex and deeply rooted
in its educational system since the colonial era. Currently there is an urgent need to address it to enable the
country to attain its development objectives. For this reason, the use of ‘Inclusive Education Approach’ to
deal with it seems very promising and is thus highly recommended. Consequently, there is the necessity to:
1. Develop a coherent policy framework to coordinate the overall work,
2. Ensure inclusiveness of broad ideas, cross-national perspectives and the large-scale partnership such as
the one with the ADEA; in this regard, ADEA could bring in experiences from other places in Africa that
would inform and support policies and practices regarding the marginalized. It could also bring in its
extensive experience with the peer review approach. ADEA can pioneer the development of a common
framework for data collection and processing in tandem with the norms and standards assessment
frameworks;
3. Conduct a comprehensive study to better understand who are the excluded groups in Nigeria, where
are they located, reasons for their exclusion and how best to improve their situation in Nigeria; and
4. Institutionalize this annual conference on a regular basis in order to promote the use of evidence-based
information in education decision-making.
My colleagues Alpha Bah will follow-through this afternoon by presenting a few major achievements made
by ADEA in support of Inclusive Education in a few countries following successful piloting by the Association
of very promising Frameworks.
Thank you very much.
ANNEX
RECOMMENDATIONS FROM THE PAPER PRESENTED BY NIGERIA AND ADEA AT THE 2012 TRIENNIAL entitled
“Reaching out to the Educationally Disadvantaged Learner in Africa, with Particular Reference to the Nigerian
Case”
The purpose of this study is to contribute to the development of cost-effective strategies to deliver education
and training to the poor and disadvantaged people in Africa. From the lessons learnt with the six case studies,
a set of recommendation for further actions could be inferred, as it follows:
1. Countries of the same REC should consider working collaboratively in identifying establishing and
implementing appropriate mechanisms for reaching out to the disadvantaged learner. To this effect,
the Inter-Country Quality Node approach supported by ADEA and its partners including the Bureau of
African Ministries of Education Bureau could be envisaged; the EDL issue could also be highlighted in
the already existing Literacy and Language node.
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2. Innovative ways of strengthening the existing programs for the educationally disadvantaged groups
shall be devised.
3. New multi-pronged programs should also be developed in line with the identified needs of the
disadvantaged given the diverse characteristics of the disadvantaged learners. Otherwise, the
overdependence on formal approach would continue to exacerbate the problem of the disadvantaged;
4. Out-of-school strategies shall, in particular, be identified and implemented with the purpose of
reaching out learners whose livelihoods require strong individual and social specialization that could
not be easily accommodated within ordinary schools. Thus, education must be taken to the doorstep of
those who cannot make it to school;
5. Governments shall put in place legal instruments and policies aimed at achieving the goals and
objectives of those international programs that they have indicated commitment to implement;
6. In this regard, ministries of education shall, in collaboration with the beneficiaries and non-government
organizations, establish institutional framework to coordinate programs concerning the literacy / nonformal subsector, and effectively implement the national policies for the disadvantaged learner. In the
same wave, a social integration framework that promote inclusive education must be established;
7. Governments as well as IDPs must demonstrate, in unambiguous ways, their willingness to successful
implementation of EDL programs by making realistic financial allocations for EDL in their plans, ensuring
that non-formal education is not treated just as a ‗footnote‘ to the formal subsector and making sure
that adequate funding is earmarked for the EDL, where ever necessary;
8. Countries wishing to embark on the education for the disadvantaged groups should partner with IDPs
and civil society organizations in view of their global wealth, experience and expertise in matters of
education of the disadvantaged;
9. Gender mainstreaming should build on knowledge and lessons learnt from previous experiences with
gender equality policies. The process of gender mainstreaming should involve raising awareness,
legitimization implementation and institutionalization as well as monitoring and evaluation;
10. Technical and Vocational Education and Training (TVET) shall be resorted to as aninstrument to address
the need of the disadvantaged and fight against poverty. Therefore, a deliberate policy must be put in
place to increase enrolment in technical and vocational education and training courses. In particular,
Governments, in collaboration with key partners, should enact policies conducive to improving access
to TVET for all. Specific focus of such an undertaking shall be on increasing female participation; The
experiment conducted in Mauritius consisting of introducing Pre- Vocational Education (PVE) at
secondary school level to provide training for over aged failing students shall be assessed for possible
scaling up in other African countries;
11. Countries must aggressively pursue policy of eradicating illiteracy and should show commitment in
pursuing adult literacy programs for more effectiveness in promoting inclusive education;
12. Special teacher training programs and incentives for teachers for the EDLs must be put in place to
enhance their retention and ensure quality provision;
13. Governments and NGOs must provide adequate infrastructural facilities, reading materials and relevant
curriculum frameworks so as to bring classroom closer to the learner in the spirit of inclusive education;
14. Training institutions, Governments and their partners shall train, deploy, and support teachers as well
as technical staff in special need education;
15. Government shall establish special mechanisms for planning, coordination, monitoring and evaluation
programs for the disadvantaged. Periodic reviews must be set in motion to make sure that during
implementation these programs are not diverted from their original intents;
16. Cooperation with other sectors dealing with the EDLs, in particular Health, Gender Affairs, and Public
Employment shall be strengthened;
17. Within the Education Sector, better cooperation and synergies should be sought between specialized
tertiary education institutions, Ministries of education and other partners to care for the
disadvantaged;
18. Education statistics must be reported in a way to highlight the issue of the disadvantaged.
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Annex D

Conference Agenda
NICON LUXURY HOTEL
23 NOVEMBER 2017
Provisional Agenda

8.00 am – 8.30am

-

Arrival and registration of guests and participants

8.30am – 9.00am

-

Arrival of special guests and dignitaries

9.00 am

-

Arrival of the Speaker of House of Representatives, Federal Republic of
Nigeria, Rt. Honourable Yakubu Dogara

Session 1: First Plenary (9.00am – 11.00am)
9.00 am – 9.05am

-

National Anthem

9.05 am – 9.10 am

-

Opening Prayer (2nd Stanza of the National Anthem)

9.10 am – 9.20 am

-

Opening Address by the Honourable Minister of Education,
Mallam Adamu Adamu.

9:20 am – 9:30 am

-

Remark from the British High Commissioner

9.30 am – 9.45 am

-

Goodwill messages (World Bank, British Council, USAID)

9.45 am – 10.15 am

-

Achieving Inclusive Education Through Innovative Strategies, Lead paper
presentation by Professor Ibrahima Bah-Laiya, Senior Education Specialist
and Consultant to the Association for the Development of Education in
Africa.

10.15 am – 10.30 am

-

Keynote Address by the Speaker of the House of Representatives, Federal
Republic of Nigeria, Honourable Yakubu Dogara.

10.30 am – 10.35 am

-

Closing Remarks by the Honourable Minister of State for Education,
Professor Anthony Gozie Anwukah.

10.35 am – 10:40 am

-

National Anthem.

10.40 am – 10.45 am

-

Group Photographs.

10.45 am – 11.15 am

-

Tea Break (served at the entry to breakout rooms

Session 2: Technical / Panel Discussion (Breakout - Subtheme Panels). (11.15am – 3pm)
11:15am – 2:00pm

-

Panel presentations and discussions.

Panel One: Inclusive Access - Equitable interventions: Meeting the Basic Learning Needs of the Most
Disadvantaged in Nigeria.
Panel Two: Inclusive Learning - Curriculum Interventions: The Acquisition of Early Literacy for All.
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Panel Three: Inclusive Learning - Systems Interventions: The Implications of Inclusivity for Basic Education
Systems Management and Human Resource Development.
2.00 pm – 3.00 pm

-

Lunch

Session 3: Second Plenary and Closing (3.00 – 5.00 pm)
Chairman – Permanent Secretary, Federal Ministry of Education, Arc. Sonny S. T. Echono, fnia.
3.00 pm– 3.30 pm

-

Mr. Alpha Bah, ADEA Senior EMIS Expert EMIS for informed policy decision
on inclusive education.

3.30 pm – 4.15 pm

-

Presentation by Subtheme Panels (15 min each).

4.15 pm – 5.15 pm

-

Discussion of all presentations (Lead presentation inclusive).

5.15 pm – 5.30 pm

-

Communiqué Presentation and Adoption.

5.30 pm – 5.45 pm

-

Closing Remarks by Permanent Secretary, Federal Ministry of Education,
Arc. Sonny S. T. Echono, fnia.

5.45 pm – 5.50pm

-

Vote of Thanks by Director (EPR&D) FME, Dr. (Mrs.) Chioma C. J. Nwadei.
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Annex E
E.1

Evaluation Form Feedback

Summary of the Evaluation forms

Total number of evaluation forms that was received at the end of the conference was fifty-six (56). The form
had series of questions to provide the organizers with a level of understanding into how the event and
sessions were managed with room for comments from the participants that will inform on future planning.

S/N

Component of the conference

Strongly
Agree

Agree

Disagree

Strongly
Disagree

NonResponse

1

I received the information about
my involvement in good time

26.8%

46.4%

12.5%

7.1%

7.1%

2

I had sufficient time to prepare my
presentation/participation

17.9%

41.1%

21.4%

3.6%

16.1%

3

The travel
satisfactory

21.4%

30.4%

12.5%

7.1%

28.6%

4

The accomodation arrangement
was adequate

19.6%

28.6%

16.1%

3.6%

32.1%

5

The conference and meeting halls
were comfortable

62.5%

35.7%

0.0%

1.8%

0.0%

6

The conference theme
subthemes were beneficial

64.3%

35.7%

0.0%

0.0%

0.0%

7

The sessions were well organized

55.4%

35.7%

3.6%

0.0%

5.4%

8

Participating in this conference
was
time well used

50.0%

46.4%

1.8%

0.0%

1.8%

9

I will be very happy to participate
in the next conference

67.9%

30.4%

0.0%

0.0%

1.8%

10

I like to be involved in planning
the next conference. Please
contact me.

41.1%

35.7%

8.9%

1.8%

12.5%

arrangement was

and

More than half of the participants who completed the evaluation feedback form said they got the information in
good time (73%) and thus had enough time to get ready for the conference (59%). Near one-quarter however said
they had less time than they would have had to prepare for their presentation. Slightly above half (52%) also strongly
agreed/agreed that the transportation provisions was satisfactory for them. Most of the participants also indicated
that they found the conference room and meeting rooms quite comfortable and the sessions attended quite
beneficial.
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E.2

Feedback and comments from evaluation forms

S/N

What aspect of the conference did you find
most useful?

1

The subtheme discussion and deliberation

2

Presentation

3

The technical session/panel discussion

4

All papers presented are clear and the formation of
the panels and their presentations gave a real
highlight on inclusive education

5

The topic is timely. Panel themes very adequate.
Recommendations apt.

6

Keynote lecture and break out

7

The interactive panel sessions in Ahmadu Bello
room

8

The breakout session. The discussions and
recommendations

9

Panel presentation and discussion

10

The plenary sesssion

11

Breakout session

12

The grouping made according to panels was the
most interesting. All the presentations made in our
panel was educative, strategically prepared and
contributions made by the group members very
beneficial

13

Interactive session

14

The panelist aspect of the conference because it
was very interactive, informative, learning of new
innovative strategies.

15

The breakout subtheme session

16

The opportunity for networking

17

General planning of the conference, presentation

© EDOREN

Additional
comments
recommendation

and

The presentation was not or very little
interactive

We hope the recommendations would be
implemented

Papers presented including lead paper need
to be shared among participant

Additional time was needed

It’s a conference on Nigerian education and
majority of examples used in the session I
attended were from outside of Nigeria.
Conference too theoretical, will be more
beneficial if practical examples are used.
Invitation arrived late and had to rush
because I am not based in Abuja
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S/N

What aspect of the conference did you find
most useful?

18

Distribution
speeches)

19

The panel discussion as it gave me the opportunity
to learn from other panelist different perspectives
on same sub-theme

20

Conference was beneficial and satisfactory

21

The discussion session

22

Inclusive learning: curriculum intervention, the
acquisition of early literacy for all

23

Listening to the experiences from the keynote
speaker and my collegues on the panel

24

Technical and panel discussion

of

materials

and

(keynote/opening

25

The breakout sessions and report back.
The courtesy of the organisers and the resources in
the foyes

26

Breakfast and lunch are good and well organised.

26

The panel discussion and output

27

The chance to discuss with others.
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Additional
comments
recommendation

The time should be extented to at least
2days

I did not receive the agenda
I did not receive information in a timely
way
Too cold and bad smell in large hall
No soap in the toilet.
The erratic power supply
The opening ceremony was an unnecessary
stretch. The
last speaker was unnecessary as well.
The conference organisers need to respect
time and begin promptly.
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